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ABSTRACT 

This study aimed at investigating the experience of female adult learners in accessing 

diploma education through Open and Distance Learning (ODL). Specifically, the 

study aimed at examining the females’ perceptions towards accessing diploma 

education through ODL, challenges encountered by them in ODL context, as well as 

solutions of eliminating the perceived challenges. Two ODL centers in Morogoro 

region under the Institute of Adult Education (IAE) were selected as the study 

location. Purposive sampling was employed to get 23 participants including female 

ODL learners, facilitators, District Adult Education Officers as well as the Regional 

Resident Tutor. Phenomenological design was used under the qualitative research 

approach. Semi-structured interview, Focus Group Discussion and documentary 

review were used in data collection. The obtained data were well analyzed 

thematically. 

The findings indicated that females as well as other IAE education stakeholders had 

positive perceptions towards education access through ODL. Since they positively 

perceived the benefits of ODL and appreciated the IAE provisions offered in ODL 

programmes. Moreover, they were not disappointed by the entry qualification and 

females’ participation rate in ODL programmes. However, some female learners had 

negative which was termed as challenges by the researcher. The challenges which 

were claimed by the participants are categorized into individual, instructional and 

institutional. For instance, multiple responsibilities, inadequate teaching and learning 

materials and inadequate trained facilitators, just to mention a few, were among the 

challenges. The participants in general suggested that the increase of all necessary 

resources in ODL will motivate many people to join it. Hence, the study recommends 

that the government should put priority to ODL programmes and ensure the 

provision of enough funds that will enable the increase of teaching and learning 

resources. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE STUDY 

1.0 Introduction 

The study aimed at investigating the accessibility of female adult learners to diploma 

education through open and distance learning (ODL).  This section presents the 

background to the study, statement of the problem, purpose and objectives of the 

study. The section also entails research questions, scope and delimitation of the 

study, limitation of the study as well as significance of the study. 

1.1 Background to the study 

Education is a panacea for transforming people’s lives through the acquisition of 

knowledge, skills, beliefs and values (United Nations, 2015).  Thus, education should 

be matched with quality due to the fact that it is considered as a lifelong process 

where the needy people are learning and acquiring various opportunities. With this 

understanding, gigantic policies such as Educational for All (EFA) and Sustainable 

Development Goals (SDGs) were introduced.  EFA focuses on quantity in education 

while SDG, particularly SDG4, focuses on the provision of quality education to all 

people.  Apart from EFA and SDGs, the issues of quantity and quality of education 

in Tanzania have also been emphasized by Tanzanian Education and Training policy 

(ETP) of 1995 and that of 2014. Additionally, Millennium Development Goals 

(MDGs) insist on improving quality education.  

Also, Tanzania Development Vision 2025 demands for the provision of high 

standard education average for a well-educated and learning society to rise creativity 

and problem-solving skills among learners.  Despite the emphasis on quantity and 

quality education for all, for a very long time, females’ access to education has been 

a challenge compared to males’ access (Peter, 2017; UNESCO, 2012). The reason 

being the formal education system is not capable to accommodate all needy people 

(SOURCE). That is why the ODL mode is being regarded as an alternative over the 

formal education (URT, 2009). Hence, it is of paramount importance since it helps 

marginalized groups, especially females, to fulfill their educational goals.  
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Different studies worldwide have also indicated the importance of the ODL mode in 

ensuring educational access to majority of people especially females. For instance, in 

India, it was noticed that Indira Gandhi National Open University had successfully 

increased the females’ enrollment rate from 35.8% in 2004 to 45.8% in 2015 

(Priyadarshini, 2017). Hence, these results suggest that the importance of ODL has 

been realized among the Indian people. Similar results were found in Caribbean 

where Peebles (2014) noted that ODL was taken as the female activity which had led 

females to dominate in ODL. 

Additionally, Abimbola, Oladapo, Omolara and Fatimah (2015) in Nigeria reported 

that the level of education to the females was low compared to males. Their 

enrollment decreased as they approached higher educational levels. This was due to 

financial constraints, costs, poverty and cultural perceptions on females’ status. That 

is why ODL became a solution to the problems such as accessibility and dropout by 

increasing educational opportunities. Moreover, in Zimbabwe, females are regarded 

as the most recipients of ODL programmes (Ncube & Mudau, 2016). This is because 

ODL courses are flexible, accessible and cost-effective; hence, it becomes a hope for 

females to access higher education (Ningakun, 2013). However, these studies have 

been conducted outside the Tanzanian context where there are differences in context, 

culture, economics, politics and education curriculum. 

In Tanzania, Peter (2017) posits that ODL is among the best mode of education in 

which people can access education. It was further claimed that the ODL mode is the 

best in eradicating gender disparities. Surprisingly, the gender gap in education, 

specifically in ODL offered by the Institute of Adult Education (IAE), still exists 

(Kapinga & Mtani, 2014). For instance, females’ access to diploma education and 

their enrollment in ODL programmes is relatively lower compared to males. 

According to Komba (2009), the analysis of ODL students’ enrollment in the IAE 

from 1972 to 2006 showed that the females’ rate was low compared to males. Even 

URT (2009) analysis of ODL learners’ enrollment in IAE from 1997 to 2008 showed 

that female graduates' rate at the diploma level was low compared to males. These 

analyses specified that there was a great gender disparity in ODL. Moreover, Kusi, 

Antwi and Bampo (2018) support that there is variation between males’ and females’ 

enrollment in ODL, which creates gender disparities in education.  
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The obtained gender data on education have revealed that females have for the most 

part attained only low levels of formal education compared to their male counterparts 

(Mnyanyi & Mbwette, 2009). This is due to cultural powers on females’ role in 

society such as child bearing and upbringing, work and society opinions. It is from 

this basis, females are regarded as the marginalized group. Nyirenda and Ishumi 

(2002) suggest that all individuals – children, youths, adults and elders – need 

organized and systematic learning opportunities. In developing countries, the 

provision of education is limited due to their governments’ failure to consider and 

address the matters of access, culture and gender disparity that affect marginalized 

groups especially females.  For instance, the Tanzanian formal education system 

does not have the capability to accommodate all youths and adults. Due to the 

economic situations, it brings difficulties to educate all people at all levels through 

the formal mode (Chaudhary, Raza & Bibi, 2016). Consequently, many people, 

especially females, find themselves out of conventional higher education (Peter, 

2017).   

That is why non-formal education in Tanzania, through adult education programmes, 

was established in the1970s under the Parliament Act No.12 of 1975 (URT, 2009). 

The purpose was to facilitate the implementation of an alternative education 

programme for out-of-school children, youths and adults (URT, 2009). Adult 

education had the aim of giving more learning opportunities specifically to the 

disadvantaged people, including females.  As a result, non-formal education is 

considered as an alternative for the majority of people to access education, especially 

the marginalized group such as females.  The reason being, by nature, it is cheaper 

and flexible; people study at their own pace while taking care of their adult 

responsibilities such as parenting and production (Mlay, 2013). Open and Distance 

Learning (ODL) as one of the non-formal education emerged as an alternative for the 

majority of people to access education. 

Correspondingly, Komba (2009) supports that “female involvement in education 

does not appear to be increasing in the programmes offered at the Institute of Adult 

Education, the Open University of Tanzania (OUT) and University of Dar es 

Salaam”. The reason for this variation is the unrecognition of specific challenges 

encountered by females in the ODL context. Kusi et al (2018) argue that being able 
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to effectively support females in accessing education, efforts should be invested in 

recognizing the specific challenges they face and how to support them. That is why 

this study aimed at investigating the accessibility of females in diploma education 

through ODL in the Tanzania context, particularly in Morogoro Adult Education 

centers.  This is expected to pave a way in recognizing females’ perceptions towards 

ODL, challenges and the suggestions of the appropriate solutions that are expected to 

minimize the challenges and address the gender gap in ODL education. Hence, the 

increase of females’ enrolment rate in ODL centers and the rise of female academic 

performance might be achieved. 

1.2 Statement of the Problem 

The genesis of Open and Distance Learning in Tanzania and elsewhere in the world 

has been a solution for people to access education easily.  This is due to the fact that 

ODL functions as an alternative to formal education (URT, 2009).  Females are 

mostly recognized as the recipients of the ODL mode of education (Ncube & Mudau, 

2016). This is because ODL is considered as the flexible mode which can offer 

ample time for people with multiple responsibilities to pursue education majority of 

whom are females. Apart from its flexibility, females who are pursuing education 

through ODL are facing different challenges (Gudhlanga, Magadza & Mafa, 2012; 

Kara, Kokoc & Caglitay, 2019 and Ohene & Essuman, 2014).However, these studies 

have been conducted in foreign countries while basing much in online distance 

education. Also, it is not known if the same challenges are the ones that encounter 

females when pursuing education through ODL in Tanzania. These vacuums create a 

room for exploring the challenges encountered by ODL female learners in the 

Tanzanian context.   

The mentioned studies have suggested different solutions however, the strategies 

which were used to implement the proposed solutions are not clearly known; and 

even if they are known, they cannot be freely adopted in the Tanzanian context – 

since the proposed strategies might work in their contexts but may fail to work in the 

Tanzanian context due to differences in culture, politics and nature of the curriculum. 

In Tanzania, ODL is also being provided and its awareness is increasing day after 

day among marginalized groups including females. Surprisingly apart from the 
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existing awareness majority of females are found to dropout before finishing this 

programmes. This is simply because little is known about the specific challenges 

which females face in pursuing education through ODL. Furthermore, there are 

limited studies focusing on this specific topic.  The available studies such as 

Mnyanyi and Mbwette (2009), Mhehe (2002), Kapinga and Mtani (2015), Bitegeko 

(2010), Lukwekwe (2015), Mlay (2013) and Peter (2017) did not focus on the 

challenges facing females in the ODL context; instead, they focused on the 

challenges facing adult learners in general. Moreover, all of the mentioned studies 

investigated ODL issues in the Open University of Tanzania only, leaving out other 

ODL providers like IAE with exception of Mtani and Kapinga (2015) who dealt with 

ODL issues in IAE. This suggests that there is little knowledge from empirical 

literature concerning ODL issues in IAE. Thus, more investigation is needed to cover 

up the existing knowledge gap.  

Despite the existence of educational institutions which offer learning through ODL 

such as the Institute of Adult Education, The Open University of Tanzania and 

University of Dares salaam, still enrolment of female students is minimal (Komba, 

2009).  One can argue that the main reason for this poor female enrolment is the 

failure to address specific challenges facing females on ODL in the Tanzania context. 

Moreover, it is not known if the adoption of solutions from foreign countries can 

bring positive results in the Tanzanian context or not. Furthermore, if the challenges 

facing females’ access to education through ODL remain unsolved, it may lead to 

negative consequences. These include the continuation of low enrolment rate, 

dropouts, low academic performance and low completion rate among females in 

ODL programmes, which will speed up gender disparity in education. That is why 

this study intended to uncover specific issues related to female access to diploma 

education through ODL in Morogoro adult education centers. It was expected that 

the findings of this study would help to identify perceptions and specific challenges 

facing females undertaking ODL in the Tanzanian context. They may also lead to the 

advancement of appropriate solutions that are expected to strengthen ODL in 

Tanzania.  
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1.3 Objectives of the Study 

1.3.1 General Objective 

The study aimed at exploring females’ access to diploma education through Open 

and Distance Learning.   

1.3.2 Specific Objectives 

Specifically, this study intended: 

i. To examine the perceptions of females on their accessibility to diploma 

education through ODL.  

ii. To determine challenges facing female adult learners in accessing diploma 

education through ODL. 

iii. To recommend possible solutions to eliminate challenges facing ODL female 

learners at the diploma level. 

1.4 Research Questions 

The specific objectives of the study were realized by the following research 

questions: 

i. How do female learners perceive their accessibility to diploma education 

through ODL? 

ii. What are the challenges that confront female learners in accessing diploma 

education through ODL? 

iii.   How can the challenges facing ODL female learners in pursuing diploma 

education be eliminated? 

1.5 Significance of the Study 

The findings of this study are expected to provide significant inputs to various 

educational stakeholders including policy makers, administrators, developmental 

partners, facilitators, female adult learners, community and researchers. Hence, they 

could join their efforts in eradicating the challenges facing female adult learners in 

ODL for increasing enrollment, performance and gender balance. Policy makers 

would be able to review educational and socio-economic policies so as to create 

effective strategies of eliminating the females’ challenges in ODL. To educational 

officers and principals, this would be an alert for them to consider the females’ 
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challenges in their administrative areas. Thus, they would be able to allocate enough 

resources needed for improving ODL programmes in Adult Education Institutions.  

Moreover, the findings are expected to make developmental partners like the World 

Bank ready to act against ODL females’ challenges and provide scholarships to 

females in providing training and educational facilities in ODL. Correspondingly, the 

facilitators would be reminded in improving upon their skills and techniques of 

teaching and handling female distance learners. Additionally, the study serves as a 

guide to female adults who wish to upgrade their education through ODL to prepare, 

avoid or tackle the challenges before joining the programme. Similarly, the 

community would be informed of the importance of providing support to ODL 

female adult learners. To theoretician it will be helpful for them to review the main 

tenets (roots) of distance education theory and come out with one stand of improving 

it. Lastly, the findings are expected to lay down a concrete foundation for developers 

and researchers to design relevant course programmes and lesson guide to help 

female adult learners shine academically in ODL.  

1.6 Scope and Delimitation of the Study 

This study delimited itself to the diploma level facilitators of ODL and female 

students undertaking diploma education through ODL. Also, education officers 

(District Adult Education Officers and Resident Tutor) were part of the study since 

they are part of curriculum developers who can make changes in the whole 

programme structure of ODL.  The study confined itself to the diploma level due to 

the consideration of Tanzania Development Vision of 2025 which states that the 

country intends to have many people with middle and higher education (ETP, 2014). 

This would help to get human resource that is capable of addressing effectively the 

development challenges (ETP, 2014: 18). However, the researcher’s preliminary 

studies revealed that many ODL learners were primary school teachers. So, the 

certificate level is no longer a problem for them since currently their concern is in 

pursuing diploma. Moreover, the government has allowed MOEVT to offer 

education through Open and distance learning (ETP, 2014: 43). 
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1.7 Limitations of the Study 

The study encountered some limitations in the field due to the nature of the selected 

participants. In some cases, there was unwillingness of female learners to provide 

concrete and real data on the concerned topic. This is because they were adults; 

hence, they were scared to reveal their personal lives. Moreover, most of them had 

their private studies at homes or libraries; so, they were not available in the centers 

all the time. Thus, these limitations were tackled by the researcher in different ways: 

firstly explaining clearly the study purpose before data collection to create rapport 

and a friendly environment; the use of an informed consent form to get learners who 

were willing to participate in the study; and informing the ODL facilitators early so 

as to be notified on the appropriate day where many female learners were available at 

the center. 

Another limitation was the eruption of corona virus (covid-19) disease which spread 

across the world. The disease killed many people and threatened the whole world. As 

a way of protecting its citizens, the Tanzanian government through its official leaders 

announced the closure of all educational institutions, from pre-primary schools to 

universities. This made the data collection process very cumbersome due to the fact 

that the participants were no longer allowed to come to the centers. However, the 

researcher did her best level to make sure that she met the time schedule of the 

research permit. Hence, she contacted the college principal of Morogoro and 

received proper direction on how to meet with participants. To remove the fear of 

covid-19, the masks and sanitizer were used to make participants stay comfortably 

during interview and FGD. In that way, the researcher was able to successfully 

collect the intended data from the selected participants. However, this study was 

conducted in the IAE found in Morogoro region with two selected ODL centers, and 

only 23 participants were involved. For that reason, the findings cannot be 

generalized as an image of all ODL programmes institution providers in Tanzania.   

1.8 Definition of Key Terms 

In this study, different terms have been often used and their definitions are as 

follows:  
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1.8.1 Adult Learner 

In the context of this study, adult learner is referred to as any person who is pursuing 

studies through ODL especially the diploma level. 

1.8.2 Non-Formal Education 

In the context of this study, NFE is referred to an organized education mode (ODL) 

separate from formal education. 

1.8.3 Open and Distance Learning  

In the context of this study, ODL is referred to as the learning mode which is capable 

of connecting students, teachers and learning resources when they are not in the same 

place. 

1.8.4 Gender Gap 

In this study, gender gap is referred to as the variation between males and females in 

accessing ODL in terms of enrollment, dropouts or completion rate. 

1.8.5 Marginalized Group 

In this study, the term is referred to as females who have little chances of accessing 

education via the conventional mode; hence, ODL became an alternative for them to 

access education. 

1.9 Summary of the Chapter 

The study focused on how female adult learners can access education through the 

ODL mode. The main target was in assessing the females’ perceptions on pursuing 

diploma through ODL as well as challenges which confront them in this ODL 

system. In so doing, the study aimed at recommending possible solutions for 

eliminating the observed challenges.  Moreover, the study intended to be used as a 

point of reference for many education stakeholders and practitioners to reconsider 

ODL programmes. This will make ODL female learners excel academically and 

automatically strengthen the ODL system for the current and future generation. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This section is divided into four subsections, namely: theoretical underpinning, 

empirical studies, synthesis of the reviewed literatures and knowledge gap, and 

conceptual framework. The researcher has comprehensively passed through various 

theoretical and empirical literatures associated with female learners’ access to 

education through ODL in Tanzania and worldwide. From this analysis, open 

research gaps and research opportunities have been recognized along with the gap 

that this research expected to address. In the end, the conceptual framework has been 

proposed according to the nature of the study.  

2.1 Theoretical Underpinning 

This study was guided by two theories, namely: the liberal feminism theory and the 

distance education theory.  

2.1.1 Liberal Feminism Theory 

Liberal feminism theory has some proponents including Mary Wollstonecraft (1759-

1797), John Stuart Mill (1806-1873), and Harriet Taylor Mill (1807-1858). It came 

into being in the 20
th

 century as it emerged in the USA in the 1960s, while being 

associated with Betty Friedan’s book (The Feminine Mystique). Several authors 

previous to Wollstonecraft, including Jean-Jacques Rousseau (1712-1778), had 

openly argued that men and women are different naturally. This is because women 

appeared stronger physically, intellectually, and emotionally; while men were more 

rational.  So, their respective education should reflect these differences. However, 

some philosophers, such as John Locke (1632-1704), opposed the notion by 

demanding that there should be equal rights to educational opportunities and duties 

among genders. That is why the main root of liberal feminists lies on equality 

between men and women.  Hence, the main focus of this theory is on ensuring equal 

opportunities in education, political, social and economic spheres before the law. 

The strength of this theory includes its success in advocating for ongoing changes in 

a political, economic and social system including education, leadership and shared 

decision making. Liberalists believe that nobody benefits from gender inequality. 
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 However, some weaknesses are observed including the inability of defending 

complete sexual equality (either for social roles or legal rights) and recognized sex 

differences have been, since some parts of the world continue to be, the basis of laws 

rejecting women the right to hold property in marriage and the right to vote (Lay & 

Daley, 2015).  Also, the feminists have not yet covered sufficiently the variety of 

women regardless of their continuing attention to this matter. 

Apart from the observed challenges, the roots of the liberal feminist theory and the 

approaches utilized in campaigning for equal rights between men and women were 

found relevant and applicable to this study. This is due to the fact that it stresses for 

equality in accessing education among genders be it formal or non-formal. This is 

possible if the females’ challenges in ODL will be recognized and addressed 

effectively.  There are some scholars who utilized this theory and it brought some 

positive results in their context. For instance, Samkange (2015) in Zimbabwe utilized 

the liberal feminism theory to see its applicability in education specifically in early 

childhood development. The focus was on addressing the issue of inequality in 

education. Similarly, Enyew and Mihrete (2018) in Ethiopia utilized this theory to 

review its appropriateness and applicability. The focus was on achieving gender 

equality in all spheres and reducing women's oppression and subordination. 

Being motivated by these scholars, the study used this theory in the context of 

Tanzania. The theory was used to guide the study and illuminate findings on the 

female access to diploma education through ODL. The focus was on exploring the 

perceptions, challenges as well as appropriate solutions that might solve the 

challenges and address the gender gap in ODL education. However, the liberal 

feminism theory alone could not suitably guide this study to its rational conclusion. 

This is because the females whom the research is dealing with are attached to the 

ODL mode of education. So, the researcher saw the necessity of knowing the all-

abouts of the distance education theory. This would increase the researcher’s 

capability to suggest solutions that would eliminate the challenges facing female 

adult learners in the context of ODL. That is why the distance education theory was 

included as the second theory which guided this study to compliment the liberal 

feminism theory.   
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2.1.2 Distance Education Theory 

Another theory that guided this study is the distance education theory. It came into 

being in the late 1800s. The theory was founded by theoreticians like Holmberg 

(1986), Keegan (1988) and Rumble (1986). They examined the fundamental 

assumptions of what it is that makes distance education different from conventional 

education. These pioneers defined a distance learner as the one who is physically 

detached from the instructor (Rumble, 1986); has a deliberate and directed learning 

experience (Holmberg, 1986); and participates in a mutual organized form of 

distance education that is different from the traditional form of classroom training 

(Keegan, 1988). This theory reveals that distance education is a tool for lifelong 

learning for free access to learning chances and justice. It can make learners free 

from the decision made by others in place of study, division of study terms and 

holidays, timetables and entry conditions. This means that distance education 

supports learners’ freedom of choice and independence (Holmberg, 1995).  

The theory has some strengths including the flexibility of learners to study anywhere 

and at any time (Holmberg, 1995). In fact, a large number of learners will study 

without being bound by timetables. Distance education permits the learner to start 

and finish studies at any time, with limitations to examination periods only. They can 

freely select inside the limits the accessible course, what, how, when and where to 

study. It is possible to undertake distance learning at any level and any subject for 

which courses are available (Holmberg, 1986). So far, some weaknesses of the 

theory are observed. For instance, lack of immediate feedback, insufficient contact 

with facilitators and other students, and adult learners’ technophobia are among 

them. Apart from the weaknesses, the theory appeared to be relevant and suitable for 

this study. This is because the main focus of this study has committed itself  on 

distance education female learners’ since they always being subjected to many 

household obligations; hence, they need the ODL mode of education which is 

capable of offering them an ample time to balance family or professional duties and 

upgrading of their education. So, distance education makes them comfortable at their 

homes or working places. This is because they are not bound by four classroom walls 

and timetables. 
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There are other scholars who also used the distance education theory. For example,  

Phineas (2012) in South Africa used the theory to illuminate the findings on the use 

of ICT and how to address challenges that faced adult learners in online learning. 

Also, Peter (2017) in Tanzania utilized the theory to guide the study on eliminating 

gender inequality in education at the Open University of Tanzania (OUT). For the 

purpose of this study, the theory was used to guide and illuminate findings on the 

topic at hand particularly in ODL offered by the Institute of Adult Education (IAE) 

in Tanzania.  

2.1.3 Summary and Implication of Theories 

The triangulation of these two theories (liberal feminist and distance education) has 

large implication in this study. This is due to the fact that they enhance the affordable 

as well as accessible education opportunities for females. The liberal feminist roots 

imply that if females get equal rights to access education as males, then gender 

equality will automatically be achieved. Due to the nature of their gender roles, 

females may be fearful on how to cope with family responsibilities and education at 

the same time. Hence, the distance education theory comes to fulfill their desires due 

to its flexibility. This is because distance education does not essentially need physical 

contact between learners and facilitators. So, it provides an ample time for them to 

concentrate on other responsibilities as well as pursuing their studies at the same 

time. 

2.2 Empirical Literature  

2.2.1 Perceptions of Female Learners and other Stakeholders towards 

Education Access through ODL 

Assessing perceptions of the recipients and stakeholders of ODL field is an essential 

issue. The reason being the ODL achievement is being affected by how it is 

perceived by its users (Seyoum, 2007). Hence, the following literatures show how 

ODL is being perceived by female ODL learners and other education stakeholders in 

different world locations. 
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2.2.1.1Positive Perceptions towards Open and Distance Learning 

Azaiza (2012) researched on the women dialogue and distance learning in USA. It 

was a mixed method research with a sample of 150 female learners. It was found that 

ODL was perceived positively among female learners since it helped them to 

upgrade their education. Parallel Dzakaria (2012) did a study on illuminating the 

importance of learning interaction to open and distance learning (ODL) success in 

Malaysia. The study took a qualitative perspective and it targeted adult learners. The 

findings revealed that, ODL helped many people to reach their educational goals. 

Hence, a high level of interaction is desirable in ODL environment. So, ODL 

stakeholders should improve its provision so as to strengthen its positive perception 

among learners. Congruently, Lenka and Kant (2012) in India did a study on attitude 

and perception of learners towards distance education in relation to their biographical 

factors. They used purposive sampling and obtained a sample of 150 participants. 

The results indicated that both male and female learners had positive perceptions 

towards ODL. 

Similar findings were obtained by Alam, Waqar, Zaman, Shehzad and Mehmood 

(2012) in Pakistan. The study concerned perception of students towards distance 

learning. The mixed method approach was used with survey design, random 

sampling and structure questionnaire. It was found that distance learning attracted 

many young learners due to its flexibility. So, majority of learners were satisfied with 

ODL programmes. It was recommended that the use of phone conferencing, emails 

and post cards would increase students’ enrollment in ODL. Moreover, the study on 

perceptions of students (in-service teachers) on the Open University of Malaysia, as 

an open and distance learning provider, was done by Othman, Meng and Bakari 

(2013). It was revealed that ODL was perceived positively in the sense that the 

delivery of programmes was well. This was associated with high satisfaction of 

learners concerning ODL programmes. 

Correspondingly, Aktaruzzaman (2014) in Bangladesh conducted a study on 

community perception towards integrating vocational elements in open and distance 

learning. A qualitative approach was employed along with the case study design, and 

interview and focus group discussion were used for data collection. It was revealed 

that females in BOU were positive about chances delivered to pursue education 
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through ODL. This is because alongside their work and family responsibilities, they 

were able to pursue education, a situation which could be impossible in the 

conventional education system. It was recommended that ODL institutions should 

cooperate and collaborate in improving quality of ODL including restructuring the 

policy framework. 

Similar results were found by Rajapaksha and Chathurika (2015) in Sri Lanka on 

learners’ perceptions on online learning in the open and distance mode in diploma in 

early childhood and primary education programme. Learners had positive perception 

on the education access through ODL since they were given orientation with clear 

explanation about ODL. However, they had little exceptions on the feedbacks, time 

of submitting assignments and unsatisfactory comments from facilitators. 

Respectively, Bukaliya and Mubika (2014) in Zimbabwe did a study on exploring 

parastatal employers’ perceptions of open and distance learning graduates. The 

mixed method approach was used together with the cross sectional survey design, 

while employing convenience sampling, interview as well as documentary review. 

The results indicated that both ODL graduates and conventional graduates had the 

same employment quality. However, there was little negativity on inadequate 

interaction between ODL institutions and parastatals, as well as lack of employers’ 

involvement in course design. It was recommended that employers should be 

involved in course designing and creating internships for improving students’ 

experiences practically. 

 Also, Kintu and Wanami (2019) conducted a study on students’ perceptions about 

the distance learning programme in Uganda. They used Holmberg theory, cross 

sectional survey design, purposive and random sampling technique as well as 

questionnaire for data collection. The findings indicated that ODL programmes were 

perceived positively among learners; only feedback, examination schedules, course 

assessment and methods for content presentation received some exceptions. 

Similarly, the study was conducted by Messo (2014) in Tanzania about the 

perception of learners on the quality of ODL. It was a mixed method study with cross 

sectional survey design. A sample of 305 learners was used together with 

questionnaire and interview for data collection while employing SPSS and thematic 

analysis for data analysis.  The study found that about 75.5% of learners had positive 
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perception on the quality of ODL. The study has based on general students’ 

perceptions on quality of distance education leaving behind issues of accessibility. 

This study is going to focus on the accessibility of ODL education specifically to 

female learners’. 

The reviewed literatures indicate that majority of the stakeholders view ODL in a 

positive way since most of the studies focused on the benefits attained by the learners 

(males and females) in pursuing education through ODL. The researcher strongly 

agrees with their perception due to the fact that ODL provides opportunities for 

majority of the marginalized groups to access education. Its flexibility helps majority 

of the females to accommodate work, family and studies at once. Moreover, its 

tuition fee is cost-effective to the extent that majority of the people can afford to pay 

it. However, these studies have been conducted in the foreign countries while dealing 

with both females’ and males’ perceptions with inclusion of other stakeholders. 

Hence, this study aimed at finding out perceptions of female learners towards ODL 

in the context of Tanzania, specifically in the selected centers in Morogoro region.  

2.2.1.2 Negative Perception towards Open and Distance Learning 

Mills, Yanes and Casebeer (2009) conducted a study in USA about “Perception of 

Distance Learning among Faculty Members of a College of Education”. Qualitative 

approach with cross sectional survey design and grounded theory were employed 

along with an open-ended questionnaire. It was observed that the studied faculty 

members did not equally recognize or embrace distance learning. The reason being 

ODL programmes could not guarantee enough technical skills to learners. Moreover, 

they perceived that shifting the professorial role from the central role model to the 

facilitator was a threatening change. It was recommended that faculty members 

should learn more about the realities of ODL programme provision rather than 

relying on negative perceptions. Also, college administrative and technical support 

for distance education should be assured to the faculty members. 

Correspondingly Junior, Rego, Melo, Fogoca, Silva, Holland, Faiad and Ramos 

(2016) in Brazil conducted a study on “the motivation to learn distance learning 

programmes: what Brazilian workers think about”. The mixed approach, purposive 

sampling, FGD and questionnaire were used together with the distance learning 
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theory. The results revealed that there were negative perceptions on how ODL 

programmes could add to their performance abilities and competence attainment. 

Moreover, Kanchana (2018) in Sri Lanka conducted a study on “Learners 

Perceptions on Open and Distance Learning via Online: A Case of OUSL”. The 

mixed method approach was used with the survey design, while employing 

purposive sampling to get 112 learners. Questionnaire and interview were used for 

data collection, while content analysis and simple statistics were for data analysis. 

The findings indicated that Sri Lanka’s society had yet developed in e-culture; hence, 

it was gently changed by ICT. Therefore, the learners’ active desire concerning e-

learning was low and it had negatively affected ODL in Sri Lanka.  

In addition, Bali and Liu (2018) did a study on the students’ perceptions towards 

online learning and face-to-face learning courses in Taiwan. The results indicated 

that there were significant differences in the students’ perceptions on face-to-face 

learning than online learning. This was due to the lack of interaction with tutors and 

their fellow learners. With similar sensitivity, Brown, Lewin and Shikongo (2014) 

researched on the University of Namibia Academics’ Perceptions of Face-to-Face 

Learning and Open and Distance Learning. The quantitative method was used with 

descriptive survey design, while Likert scale and questionnaire were the data 

collection instruments. It was reported that, academics had negative perceptions 

regarding ODL and perceived students’ learning experiences as less rigorous 

compared to those in formal higher learning.  

Even King (2012) noted that majority of the academics feared that ODL learners’ 

adversely affected recognition and certification of degrees due to the fact that ODL 

courses were poorly organized by underqualified individuals. The recommendation 

was for UNAM to create a proper teaching and learning environment and ODL 

providers and partners should facilitate dialogical education support and involve in 

more research concerning the provision of ODL programmes. 

 Another study was carried out by Botha and Taylor (2014) in South Africa on 

perception and models for distance learning in computer science and information 

system. It was found that ODL facilitators did not offer modules in the theoretical 
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and practical ways. Moreover, learners would prefer learning through the 

conventional system rather than distance learning if there would not exist causative 

issues for them to study ODL. 

The reviewed literatures have shown that ODL is being perceived negatively by the 

ODL learners as well as other stakeholders. Looking at their notions, in fact, their 

negativity is associated with the challenges experienced by the learners in ODL 

programmes. The researcher is against their notion due to the fact that similar 

challenges can be experienced by students in the conventional system. For instance, 

the challenge of inadequate learning resources, delay feedback from tutors, learners’ 

technophobia associated with inadequate ICT infrastructures are among the 

challenges experienced by both ODL and conventional students. So, ODL learners 

and other stakeholders should not take the challenges as a way of perceiving ODL 

programmes negatively. Instead, they should find solutions for eliminating these 

challenges because are very common not only in ODL institutions but also in the 

conventional institutions. 

2.2.2 Perceived Challenges Associated with Female Access to Education through 

ODL 

The necessity for open and distance learning as a non-formal education to women is 

inescapable. This is because if females have accessibility to pursue education, they 

can also contribute to the country’s development. Hence, females become part and 

parcel in development and they play a vital role in the decision-making process 

(DFID, 2005). Although females contribute to the socio-economic development of 

various nations, they might face different challenges in accessing education through 

ODL. Computer skills and Internet self-efficiency play a significant role to adult 

learners in ODL (Johnson, Morwane, Dada, Pretorius & Lotriet, 2018). Female adult 

learners who have low competence in using computer might have challenges in this 

process and this might cause poor academic performance (Kara, Erdorgu, Kokoc & 

Caglitay, 2019).   

Furthermore, the challenges associated with learner support might also be 

experienced in ODL. It might be that female adult learners do not have available 

support relating to resources and orientation programmes as learners who are full 
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time enrolled in college. Hence, they might feel isolated in their educational 

environment. The females’ challenges might increase more when they lack adequate 

support from their families and workplaces. This is due to the fact that females have 

multiple roles such as spouse, parent, colleague and student, all of which increase 

additional obligations and workload (Thompson & Porto, 2014). This situation might 

decrease the accessibility of enrolling themselves in ODL and create a low enrolment 

rate of females. In addition, it may lead to poor academic performance to females, 

which will further accelerate the gender gap in education ground.  

Different studies have also articulated on the females’ challenges in ODL. For 

instance, Remmele and Holthacus (2013) conducted a study in Germany about De-

gendering in the issue of e-learning. The main focus was on looking if gender gap in 

technology was still existing in their contexts. The study employed co-construction 

of gender theory, survey design, questionnaire and interview. It was found that the 

challenge of a technophobe was more to females than to males. Through sensitive 

design of e-learning resources, the technology has largely lost its specific gender bias 

since women have become more competent than males. This study aims at dealing 

with de-gendering in educational issues not only in technology but also in other 

aspects that are important for females to succeed in attaining diploma education 

through ODL. 

Also Kusi, Antwi and Bampo (2018) conducted the study in Ghana concerning 

challenges facing female teacher learners in distance education programmes. They 

used descriptive survey design and questionnaires. The study revealed that students 

were encountered with challenges such as poor academic performance, programme 

funding, communication with the study center and delayed feedback. Through 

strengthening the policies which promote female access to education and 

establishment of gender mainstreaming, the government succeeded to increase 

female learners’ enrollment. This study aimed at examining female adult learners’ 

challenges in accessing diploma education through ODL so as to suggest solutions 

that would suit the Tanzanian context. 

Furthermore, Njahia, Mwaniki, Ireri and Chege (2016) did a study in Kenya 

concerning up-taking of open distance and e-learning programmes. The focus was on 
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finding the challenges faced by ODL students at Kenyatta University. They 

employed mixed method with sequential design, while the questionnaire and 

interview were the data collection methods. The study found that, there was low 

enrolment in ODL programmes. Almost out of 70,000 KU students, only 5000 

enrolled in ODL. This was due to individual, instructional and institutional 

challenges. This study was conducted in Tanzania for the aim of increasing females’ 

enrolment in ODL, specifically in adult education centers. 

Similarly, Peter (2017) conducted a study in Tanzania focusing on the role of ODL in 

combating gender disparity in case of access and quality of higher education in 

Tanzania. The qualitative approach was used while employing questionnaire, 

interview and documentary review as data collection methods, as well as the case 

study design. It was revealed that adult learners faced challenges including 

insufficient time of studies, family matters, social functions and technophobia. The 

study was located in Dar es Salaam ODL centers, specifically the Open University of 

Tanzania. However, the study showed general challenges facing all adult learners.  

The researcher of this study concentrated on exploring specific challenges facing 

female adult learners in pursuing diploma education through ODL. The study was 

carried out in Morogoro region, specifically in Adult Education centers. 

Another study was conducted by Kapinga and Mtani (2014) in Tanzania. It was 

about challenges faced by adult learners enrolled in blended distance learning 

programmes. The focus was on providing awareness into main obstacles facing adult 

learners pursuing diploma in adult and continuing education programme through 

blended learning. The study was mainly qualitative with descriptive case study 

design under the guidance of andragogy theory. The in-depth interview, e-mail and 

documentary review were the main research instruments. It was discovered that lack 

of access to computer and internet, inadequate ICT skills and lack of skills to manage 

multiple roles were the major barriers among adult learners. However, the study 

concentrated on general barriers facing all adult learners particularly in the Institute 

of Adult Education in Dar es Salaam. This study aimed at exploring specific 

challenges confronting female adult learners in the ODL context particularly 

Morogoro Adult Education Centers. 
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Respectively, Bitegeko (2010) in Tanzania conducted a study on “Challenges facing 

Open and Distance Learning Students”. He used both qualitative and quantitative 

approaches with descriptive design, while employing stratified random and 

purposive sampling. Questionnaires, structured interview and documentary review 

were the data collection methods. It was revealed that, challenges like inadequate 

time for home study, technophobia, delayed feedback and inadequate learning 

materials were the drawbacks to distance learners. Thus, it was recommended that 

OUT must struggle to attain an active and stable teaching and learning system. This 

would help in creating desirability for many people to join OUT. 

2.3 Knowledge Gap 

The reviewed literatures have provided a critical point of view that appears to offer 

some good insights on the topic at hand. The literatures have shown both negative 

and positive perceptions of female adult learners and other educational stakeholders 

in accessing education through ODL. Examples of these literatures include Azaiza 

(2012) in USA, Dzakaria (2012) in Malaysia, Brown et al (2014) in Namibia, 

Rajapaksha et al (2014) in Sri Lanka, Bali and Liu (2018) in Taiwan and Kintu and 

Wanami (2019) in Uganda. Moreover, many studies have been conducted concerning 

the topic; for instance, Kara, Erdogdu, Caglitay and Kokoc (2019) in Turkey, Njihia, 

Ireri, Mwaniki and Chege (2016) in Kenya, Kusi, Antwi and Bampo (2018) in Ghana 

and Ncube and Mudau (2016) in Zimbabwe. The findings show that females are the 

most recipient of ODL education and they encounter a lot of challenges in accessing 

education through ODL. However, most of these studies have been conducted in 

foreign countries and the provided recommendations may not be perfect enough to 

be adopted in the Tanzanian context without research evidence.  

In Tanzania, education has also been provided through ODL to people since it is a 

mode that ensures flexibility in studies, especially to females. Although education 

through ODL is being provided to people, studies that have been conducted in 

Tanzania concerning female adult learners’ perceptions and challenges in ODL are 

very rare. Examples of these studies include: Peter (2017), Komba (2009), 

Lukwekwe (2015), Mbwette and Mnyanyi (2009), Kapinga and Mtani (2014), and 

Bitegeko (2010). All these studies did not focus directly on female challenges; 

instead, they focused on general challenges facing ODL adult learners. This situation 
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makes the gender gap to continue prevailing in ODL education. If gender gaps 

remain unaddressed, it may result into negative consequences including persistence 

of low enrolment rate, dropouts, low academic performance and low completion rate 

among females in ODL programmes. Thus, this study aimed at filling the literature 

gap by exploring females’ accessibility to diploma education through ODL. The 

reason was to find out ODL female learners’ perceptions towards its programmes 

and uncover the challenges facing females in ODL. In addition, the study intended to 

suggest solutions that are expected to solve the challenges and strengthen the ODL 

mode especially in adult education centers that offer ODL in Morogoro region. 

2.4 Conceptual Framework 

The conceptual framework for this study stipulates that the challenges facing female 

learners can be eliminated if these learners will be assured with significant learning 

needs that will guarantee their access to diploma education through ODL. These 

include teaching and learning materials, access to technology, counseling services, 

enough time allocation in studies and a safe environment. Moreover, community 

awareness and support, availability of ODL information, adequate financial and 

qualified teachers are potential to female adult learners in ODL. Hence, the certainty 

of these needs may lead to the elimination of the encountered challenges, which may 

result in the removal of the gender gap and successful ODL system. This will further 

lead to the rise of female adult learners’ academic performance and increase their 

enrolment rate in the ODL programmes.  

This framework relates with the study objectives due to the fact that the females’ 

accessibility to diploma education through ODL depends on how they perceive it. 

Although female adult learners might face challenges, the presence of necessary 

teaching and learning resources such as enough qualified teachers, infrastructures 

and learning materials, just to mention a few, can make them persist in studies; the 

situation which can improve their learning capabilities and produce good academic 

performance. 
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Figure 2. 1: Conceptual Framework 

 

Source: Researcher, 2020 
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2.5 Summary of the Chapter 

This chapter has presented theories, empirical literatures and conceptual framework 

that guided the study. Liberal feminist and distance education theories have been 

used. Liberal feminist theory was used since it emphasizes on equality between 

females and males in educational matters and the distance education theory was used 

as it emphasizes on free access of learning opportunities and equity to the 

marginalized groups, including females. Also, the conceptual framework was 

designed by considering the necessary learning resources that could ensure females’ 

accessibility to diploma education through ODL. The reviewed literatures have 

provided the broad views on the perceptions of females in accessing education 

through ODL. Both positive and negative perceptions towards ODL have been 

identified. The most positive perceptions noted from the literatures include: ODL’s 

benefits such as flexibility, affordable fee, studying at own pace and place which 

assures access to education for majority of the needy people. On the other hand, the 

negative perceptions include: a weak idea that ODL learners are half-cooked with no 

technical and competence skills compared to students who pursue education through 

the conventional system. 

 Moreover, literatures have indicated that distance learners are confronted with 

various challenges. The most recognized challenges include time constraints, 

technophobia, financial incapability, poor access to the learning resources, 

ineffective feedback and inadequate teaching personnel. These challenges reduce the 

morale for many people to join ODL programmes, perpetuate the increase of dropout 

rate and low completion rate in ODL. Also, in some cases, the challenges have made 

many stakeholders perceive ODL programmes negatively.  Since most of the 

reviewed studies have been conducted in foreign countries, this study intended to 

deal with perceptions and challenges of female learners in their access to education 

through ODL in the Tanzania context. The main intention was to find out how the 

ODL mode of education is being perceived by female learners, and their encountered 

challenges in Tanzania particularly in the adult education centers found in Morogoro 

region.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

 Research methodology is referred to as the process in which researchers 

intentionally describe, explain and predict phenomena (Almalki, 2016). The chapter 

contains the research approach, research design and location of the study. Moreover, 

population of the study, sample size and sampling procedure, data collection 

instruments and data analysis techniques are also presented in the chapter. 

3.1 Research Approach 

This study employed qualitative research approach. Cohen, Manion and Morrison 

(2011) define qualitative as the approach which emphasizes on drawing meaning 

from the experience and opinions of participants basing on purpose or reality. The 

researcher utilized this approach as it yielded specific data about feelings, opinion 

and perceptions of the participants concerning the problem at hand. Hence, the 

qualitative approach was suitable for this study as it could possibly produce a better 

understanding of female access to diploma education through ODL, the aim being to 

examine perceptions of female learners towards ODL mode, challenges facing them 

in pursuing their studies through ODL and to recommend strategies for eliminating 

the discovered challenges. 

3.2 Research Design 

Research design is referred to as the basic plan with a set of rules that allows the 

investigator to conceptualize and observe the problem under study (Kothari, 

2004).The researcher utilized phenomenology design. It is among the qualitative 

research design (Astalin, 2013; Creswell, 2013). It is defined as the design of inquiry 

generated from philosophy and psychology in which the researcher describes the 

lived experiences of individuals about a phenomenon as described by participants 

(Creswell, 2014). The descriptive (hermeneutical) phenomenology was used since it 

is concerning with the study of personal experiences and needs interpretation of the 

meanings of phenomena as experienced by participants in the exploration (Padilla-

Diaz, 2015). The design was very essential as it increased consciousness and insights 

about the phenomena. The design was employed in the study as it provided enough 

room for participants to express their feelings about the real life experience in ODL 
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context. Hence, it was very significant in this study as it made participants flexible to 

share their experiences on female access to diploma education through ODL. 

3.3 Location of the Study and its Characteristics 

The study was conducted in Morogoro region. Morogoro is one of the Tanzania’s 31 

administrative regions. The region is administratively divided into seven districts, 

namely: Gairo, Kilombero, Kilosa, Mvomero, Ulanga, Ifakara and Morogoro. It is 

bordered to the North by Tanga region, to the East by Lindi and Pwani, to the South 

by Ruvuma and to the West by Iringa and Dodoma regions. According to the 

national census of 2012, the region had the population of 2,218,492. It was the 22
nd

 

most densely populated region with 31/km square (81/square mil) and a total area of 

70,624 km square (27,268 square mil.). The region lies between latitude -6.8 and 6,, 

49 south of the equator and between 37, and37,,40 East of Greenwich.  

The location was chosen by the researcher because the diploma female learners’ 

enrolment rate in ODL centers is very low and decreases rapidly as years go on. 

When compared to Dodoma region in which 2017/2018 the females enrollment rate 

was 66 and males 40, 2018/2019 females were 43 and males were 23. Table 3.1 

provides the evidence of females’ enrolment rate in the selected ODL centers.  

Table 3. 1: Females' Participation Rate in Diploma through ODL 

Year / Gender Center A  Center B  

 Female Male Female Male 

2017/ 2018 44 40 4 3 

2018/ 2019 25 20 6 12 

2019/ 2020 14 10 14 5 

Source: Field data, 2020 

Being aware that the ODL mode favours females when considering their gender roles 

and since Morogoro region possesses more than one ODL centers, this enrolment 

rate is unsatisfactory. That is why the researcher found the location to be suitable for 

this study.  
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Figure 3. 1: Morogoro Region Map          

 

Source: Marphill maps (2011) 

3.4 Population of the Study 

Milbank (2012) defines population as a total of things or people under consideration, 

of which the statistical features may be projected by the study of the sample drawn 

from it. The target population of the study included female students and ODL 

facilitators of the selected adult education centers. Moreover, the district adult 

education officers and regional resident tutor were involved in the study. 

3.4.1 Female Adult Learners 

Female learners were the target people from whom the study required to find out 

how they were accessing diploma education through ODL. They are the ones who, to 

a large extent, provided information about challenges facing female adult learners in 
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accessing diploma education through ODL. So, they were selected because they were 

key recipients of ODL education. 

3.4.2 Facilitators 

Facilitators are the ones who run the inside and outside classroom programmes to 

ODL learners. They were vital participants in the study since they shared their 

opinions concerning female adult learners' access to education through ODL system. 

They were also included because they provided important information on the kind of 

ODL programmes offered in the selected centers. 

3.4.3 District Adult Education Officers 

These are responsible individuals in administering adult education including ODL 

programmes within the district level. They were included in the study because they 

contributed abundant information about the administration of ODL programmes in 

their location. This included the success and challenges they faced in administering 

ODL programmes and their general perceptions on the existence of ODL 

programmes in their administrative areas. 

3.4.4 Regional Resident Tutor  

This is the responsible person in organizing, establishing and running of ODL 

programmes in various centers at the regional level. Regional Resident Tutor was 

included in the study as he or she provided rich information about ODL issues. This 

included the establishment, running, as well as challenges of ODL programmes in 

numerous ODL centers in Morogoro region. 

3.5 Sample Size and Sampling Procedures 

3.5.1 Sample Size 

Sample size refers to the subset of individuals chosen from within the population to 

estimate the features of the total population (Singh & Masuku, 2014). This study 

used 23 participants in exploring females’ access to diploma education through ODL. 

This included 14 female learners, six (6) ODL facilitators’, two (2) district adult 

education officers and one (1) regional resident tutor. 
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Table 3. 2: Composition of the Sample Size 

S/N Participants Center  A Center B Sample Size 

1 Female 

Learners 

7 7 14 

2 Facilitators 4 2 6 

3 District Adult 

Education 

officers 

1 1 2 

4 Reginal 

Resident Tutor 

1 - 1 

Total  13 10 23 

Source: Field Data, 2020 

3.5.2 Sampling Procedures 

The participants and ODL centers for the study were selected using purposive 

sampling technique. Padilla-Diaz (2015) posits that purposive sampling is the main 

sampling technique in a phenomenological study. Purposeful sampling happens 

when individuals are selected who possess the characteristics or attributes of interest 

to the study (Creswell, 2013). Purposive sampling helped the researcher to select key 

participants who were well-informed with the topic at hand (Magwa & Magwa, 

2015). For the purpose of this study, the ODL centers were chosen purposively and 

were named as center A and center B.  The said centers were chosen because they 

were the only centers which were offering ODL programmes under the umbrella of 

IAE in Morogoro region. The technique was also used to select district adult 

education officers and regional resident tutor as they could offer specific and rich 

information according to their status.  

Moreover, stratified purposive sampling was employed in selecting female adult 

learners. Stratified purposive sampling is defined as samples inside the sample where 

each section is equally homogenous (Patton, 2002).  It was employed in this study 

since it allowed the researcher to set different criteria during the participants’ 

selection. So, criteria such as age, experience in work, marriage status and time spent 

in studies were considered in participants’ selection especially for female learners.  

These criteria helped in analyzing and acquiring specific participants needed by this 
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study. Finally, simple random sampling was used to select the ODL facilitators. In 

this technique, each unit of the sample has the same chance of being included in the 

sample (Singh & Masuku, 2014). So, it helped the researcher to avoid bias when 

selecting participants to be included in the sample. 

3.6 Data Collection Methods 

Data collection is the organized process of gathering and evaluating data related to 

the study that help in answering research questions, aid in testing hypotheses and 

evaluation outcomes (Kumar, 2011). The study employed both primary and 

secondary sources in data collection. These methods included semi-structured 

interview, Focus Group Discussion (FGD) and documentary review.  

3.6.1 Semi-Structured Interview 

The study purposely used semi-structured interview to facilitators, District Adult 

Education Officer as well as Regional Resident Tutor. The instrument contains a 

wide range of instances and allows an interviewer to ask further questions in relation 

to what is significant (Creswell, 2013). Marshall and Ossman (2010) as cited in 

Padilla-Diaz (2015) note that semi-structured interview (SSI) suits well the 

phenomenological study for the reason that SSI allows questions probing (Creswell, 

2014). Moreover, when participants encountered any trouble in responding to the 

questions, the interviewer provided clues to inspire the participant in explaining more 

about the response. Creswell (2014) notes that SSI is used for the purpose of 

acquiring information on the participants’ perspectives about their life realities. In 

this study, SSI helped the researcher to report the phenomena deeply; giving a space 

of openness for the participants to express their experience deeply; and coming into 

reality as genuinely as possible. Also, it helped the researcher to create rapport with 

the informants hence gaining richer data from them. 

3.6.2 Focus Group Discussion 

According to Wilkinson (2004), focus group discussion refers to the casual 

discussion between groups of elected individuals about a certain topic. It is 

commonly used as a qualitative method to gain an in-depth understanding of social 

issues (Nyumba, Wilson, Derrick & Mukherjee, 2017). The focused group included 

seven (7) participants from center A and seven (7) participants from center B. Since 
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the on-campus students had already finished their exams, the FGD was conducted 

inside the classrooms; and only intended participants were involved.  This ensured 

the safety of participants’ identity together with the provided information. FGD was 

used to get views and perceptions from female learners and included questions to 

guide the participants in expressing certain aspects to be incorporated in the studied 

topic. Focused group was useful in this study because it made participants contribute 

freely their views in relation to female learners’ access to diploma education through 

ODL, where their perceptions towards ODL programmes, challenges and proposed 

solutions were obtained. 

3.6.3 Documentary Review 

Documentary review refers to a method of collecting data through reviewing some 

documents for study enrichment. The method was used by the researcher to review 

structure and running strategies of ODL programmes, attendance register and 

admission register. From these records, the researcher expected to get information 

about management and monitoring of ODL programmes, trend of enrolment, 

dropouts and the completion rate of ODL female adult learners at the diploma level. 

Moreover, the review of prospectus and modules was effectively done.  This helped 

the researcher to identify some important information that verified their perceptions 

and challenges as revealed during FGD and interview. This helped in knowing the 

reality about the challenges facing female learners in accessing diploma education 

through ODL. 

3.7 Data Analysis Procedures 

Qualitative data which were obtained through documentary review, focus group 

discussion and interview were analyzed qualitatively. The thematic analysis method, 

one of the qualitative data analysis strategies (Creswell, 2009), was used effectively. 

Thematic analysis is defined as a technique for identifying, analyzing and reporting 

themes within data in detail (Broun & Clarke, 2006). The data analysis procedures as 

proposed by Broun and Clarke (2006) were used. The researcher familiarized with 

the entire data and transcribed verbal data obtained from interview and FGD. Then, 

initial codes from data were generated where the coding was done manually by using 

colored pen and highlighters to point out possible patterns. Moreover, the codes were 

sorted up into potential themes to identify main themes and sub-themes. Thereafter, 
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the themes were reviewed for further refinement (noticing if the themes were correct, 

had coherent patterns, or overlapped).  

In the final processes, the themes were named and defined for the aim of seeing if 

each theme presented the data intended in relation to the research questions. Finally, 

the report writing was carried out whereby enough representation of adequate 

evidence of themes within the data was done effectively. Thematic analysis was 

employed in this study due to its flexibility in working across different theoretical 

frameworks. Moreover, it provides more accessible methods of analysis, mainly for 

those initially engaged in research since it can simply be grasped and easy to learn. 

So, it was used in this study since it informs about experiences, meanings and the 

participants’ life reality. 

3.8 Trustworthiness 

The researcher used one month for data collection, which is verified to be a 

satisfactory long time to create relationship of trust and understand the native context 

for the study purpose. In qualitative research, the quality of findings is determined by 

trustworthiness (Anney, 2014; Creswell, 2014). Hence, criteria like credibility, 

transferability, dependability and confirmability (Anney, 2014) were considered.  

3.8.1 Credibility 

Credibility is referred to as self-confidence that can be located within the truth of 

study results (Anney, 2014). It creates connection between the research findings and 

information obtained from the participants’ original data to see its level of 

correctness (Anney, 2014; Nowell, Norris, White & Moules, 2017). It is related to 

internal validity (Gunawan, 2015). To ensure the credibility of this study, the 

researcher used various ways: firstly, prolonged time arrangement for data collection 

(Anney, 2014, Nowell et al., 2017) where one month was used for data collection. It 

was proved by the researcher to be enough time to develop deep understanding of the 

investigated issue (Creswell, 2014).  Secondly, the use of triangulation (Nowell et al., 

2017) which included multiple data collection methods (Anney, 2014) such as semi-

structured interview, FGD and documentary review. This helped in making logical 

justification of themes (Creswell, 2014). Thirdly, peer debriefing whereby the 

researcher received academic support from the supervisor and other research 
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professionals from the proposal to report writing. This helped to improve the 

accuracy of explanations since it involves clarification of the findings outside the 

researcher (Creswell, 2014). Finally, thick description was used where the researcher   

explained all research processes to keep the findings more realistic (Anney, 2014; 

Creswell, 2014). 

3.8.2 Transferability 

Transferability is associated with the degree to which the findings can be transferred 

to other settings with other informants or participants (Anney, 2014). Gunawan 

(2015) links the concept with external validity, while Nowell et al (2017) connect it 

with “generalizability of inquiry”. Transferability was ensured by the researcher 

through the use of thick description. The reason being it allows judgement about the 

extent to which the research setting fits other settings.  Anney (2014) argues that in 

the absence of thick description, the reader may face complications to determine the 

degree to which the whole findings reflect truth from the participants. Hence, the 

researcher collected thick descriptive data which permitted comparison of the study 

context with other probable contexts which transfer may be anticipated. Thus, rich 

and an extensive set of evidences regarding methodology, research context and all 

processes from data collection to final report production was provided. Moreover, 

purposive sampling was used to guarantee transferability.  This is because the 

researcher provided a detailed description of the research and participants were 

chosen purposively, the condition that enabled the transfer of inquiry. 

3.8.3 Dependability 

According to Anney (2014), dependability is related to the constancy of results over 

a period of time. It is the way of ensuring that research is perceptible, rational and 

well documented (Nowell et al., 2017). Gunawan (2015) associates the term with 

reliability. To achieve dependability, the audit trail was used by examining all 

research activities. Also, a code-recode strategy was used where the researcher coded 

the data twice to see if the same results would be obtained. Moreover, stepwise 

replication was employed since more than two researchers analyzed the same data 

and compared the results. Triangulation was also the best way for verifying 

dependability of this study through the use of multiple data collection instruments 

(semi-structured interview, FGD and documentary review). 
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3.8.4 Confirmability 

Confirmability refers to the extent to which the findings of an investigation can be 

confirmed by other researchers (Anney, 2014). It is mostly the matter of presentation 

(Gunawan, 2015). This is concerned with approving that the obtained data and 

interpretations of the results are not invention of the researcher’s thoughts, but are 

evidently resulting from the participants’ data. Along the same vein, confirmability 

was ensured by the use of triangulation whereby semi-structured interview, focus 

group discussion and documentary review were used. Moreover, the audit trail was 

used to ensure confirmability. 

3.9 Ethical Considerations 

Research like other academic writings has got some ethics to be followed. Different 

studies that include human beings as participants normally need to follow research 

ethics (Msoroka, 2018). This is the specific alarm in this study in which the 

participants’ institutions and positions are greatly noticeable. This study ensured that 

ethical considerations were vital part in the entire research. Different strategies were 

employed to observe ethical issues in this study. For Instance, Research clearance 

was secured from the University of Dodoma, where the introduction letter which 

clarified the purpose of this study was granted by the Vice Chancellor before going 

to the field. Research permit was sought and granted from the Regional 

Administrative Secretary (RAS), District Administrative Secretary (DAS) as well as 

Morogoro Municipal Director to the researcher to carry on with research activities in 

the requested locations. In the centers, the researcher requested permission from the 

college principal before conducting the study. The consent of participants was sought 

through asking them to fill in a form prepared for this purpose. Moreover, the 

purpose of the study was well explained to all participants before they consented; 

they filled in and signed the forms. This helped them to willingly participate in this 

study. The researcher sought the participants’ consent on voice recording the 

dialogue during interview and group discussions. Most of them did not prefer to be 

recorded; hence, field notes were well taken. To ensure anonymity of participants, 

pseudonyms (label names) were used in the entire study. Neither the actual 

participants’ names nor institutions’ real names have been used except those cited 

from empirical studies. This helped to ensure their security and comfortability when 
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providing information on the topic. The researcher ensured participants’ rights where 

they had freedom to withdraw from the study anytime they needed. However, none 

of the participants withdrew from the study since they were very interested in the 

topic at hand and understood the ultimate goal of the Study. Appointments with 

participants were made through physical visits before the data collection process. 

Through prior appointment, the researcher and the participant altogether agreed on 

the proper day and time for the data collection process. This helped the researcher to 

avoid missing the participants’ schedule. Moreover, all sources were well 

acknowledged using full references as well as the academic untruthfulness was 

guaranteed through the use of plagiarism checker. 

3.10 Summary of the Chapter 

This chapter has presented the methodological processes of this study. It is evidently 

seen that, this study employed qualitative approach. The phenomenological design 

was used along with stratified, simple random and purposive sampling. The sample 

size of 23 was obtained which included female ODL learners, facilitators and ODL 

official administrators. The study was carried out in Morogoro region and involved 

the selected adult education centers. Research data were gathered through semi-

structured interview, focus group discussion as well as documentary review. 

Thematic analysis was used for data analysis and trustworthiness was ensured 

through credibility, transferability, dependability and confirmability. Moreover, the 

study adhered to various research ethics such as obtaining research clearance, 

anonymity, confidentiality, the participants’ rights to join and withdraw from the 

study, as well as protecting them from harm. Lastly, the researcher used pseudonyms 

to shield up the real names of participants and the selected centers. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.0 Introduction 

This study explored female access to diploma education through ODL in the selected 

adult education centers. The study sought to find out perceptions, challenges and 

solution towards female access to ODL education. This chapter discusses the 

findings of the study by beginning with a brief description of the study participants, 

followed by females’ perceptions on their accessibility to diploma through ODL. 

Then, the chapter discusses challenges confronting female learners in pursuing 

diploma through ODL. Finally, the chapter ends with the discussion of solutions 

towards the discovered challenges as proposed by participants. 

4.1 A Brief Description of the Study Participants 

This section discusses the demographic information of the participants involved in 

this study, which includes gender, age, educational level, working experience (to 

administrators and facilitators) and marital status (specifically to female ODL 

learners).  This helped the research to acquire the intended participants who could 

offer the intended information concerning the topic under investigation. 

4.1.1 Female ODL Learners’ 

In this study, 14 female learners were involved since the study was in favour of one 

gender only.  Their age ranged as follows: 11 learners were above 35 years, one 

learner aged between 30 to 35 years and the remaining two learners aged between 25 

and 30 years. All involved learners were married; hence, they had families. 

Regarding their educational background, 13 of them were possessing grade IIIA 

teaching certificate and the remaining learner possessed Advanced Certificate of 

Secondary School Education (ACSSE). Hence, it can be argued that most of the 

ODL participants involved in this study were above 25 years. The range suggests that 

they are adults who are sensitive and attentive enough to offer the required 

information needed by the study. This is in congruent with Bitegeko’s (2010) 

findings which noted that, characteristically, ODL learners are between 22 and 50 

years.  Similarly, Mbukusa (2009) revealed that most of the distance learners are 

aged between 35 and 50 years and above or below than that.  
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In this study, majority of the ODL learners were employees (primary school 

teachers). This is not a new finding as several scholars (Chawinga & Zozie, 2016; 

Peter, 2017) have found that majority of the ODL learners are primary school 

teachers. Correspondingly, Mbukusa (2009) exposed that many distance learners are 

employed and have families; they look for upgrading their professional status. This 

suggests that ODL provides an opportunity to many public servants to grow 

professionally. Similar results were found by Peter (2017) and Lukwekwe (2015); 

they found that many females who were in the ODL system were married and had 

families. One can argue that being employed and having families might be the reason 

for their (females’) decision to pursue their diploma through ODL, instead of the 

conventional mode.   

4.1.2 ODL Facilitators 

These participants are largely the IAE staff members who facilitate ODL learning. In 

this study, four male and two female facilitators were involved. All six (6) 

participants were above 40 years, and five of them held the master degree; while one 

participant held the bachelor degree. Their working experience varied a little bit, 

whereby three of them had the working experience of more than 10 years at the IAE 

and others’ working experience ranged from two, three to five years.  Based on their 

duties and experience, these had relevant information to this study. The reason being 

they are the ones who facilitate ODL learners including female learners. So, they 

have a large room of knowing the real challenges facing female learners who are 

pursuing diploma education through ODL. These results echo those of Peter (2017) 

who found that Kinondoni OUT center possessed staff members with diverse 

educational backgrounds including PhD, masters and bachelors. This suggests that 

they were competent enough to provide good facilitation to ODL learners. 

4.1.3 IAE (ODL) Administrators 

For IAE administrators, three of them were involved in the study whereby two were 

males and one was a female. All were holding masters and their age was above 40 

years. Moreover, their working experience in IAE was more than 20 years.  Based on 

their duties and experience, these had relevant information to this study. These 

findings indicate that IAE employs administrators who have enough experience of 

administering IAE programmes including ODL programmes.  
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4.2 Female Learners’ Perceptions on their Access to Diploma Education 

through ODL 

One of the research objectives of this study was to examine the female learners’ 

perceptions on their access to diploma education through ODL. This objective was 

accompanied by this research question: “How do female learners perceive their 

accessibility to diploma education through ODL?” This information was mostly prioritized 

by this study since other females can be aware of the reality of ODL programmes through 

ODL females’ perceptions. This is because the more positive perceptions will be the more 

females’ rate in accessing diploma education through ODL programmes and it’s vice versa is 

true. This study found that majority of the female learners who were involved in this 

study had more positive perceptions, with little negativity towards their access on 

diploma programme through ODL. These perceptions are well explained below: 

4.2.1 Female Learners’ Positive Perceptions towards ODL 

This study found that 10 out of 14 1earners indicated that they felt good to pursue 

their diplomas through ODL.  Among the issues that made them feel good were the 

ability to attain professional growth and increase academic skills just like 

conventional students, the situation that brings confidence during their lesson 

delivery. During FGD, one learner from center A stated that: 

I perceive it positively since it helps me in increasing my academic 

qualification. Hence, the skills which I obtain will strengthen my 

techniques and confidence in lesson delivery. This could not be easily 

possible in the absence of ODL (FGD center A – 9
th 

February, 2020) 

Another learner in center B added that: 

I am able to upgrade my education through this mode. Actually, it is a 

good mode because it does not require prolonged study leave permit 

which is very difficult to be acquired (FGD center B – 19
th 

February, 

2020) 

The above quotes indicate that majority of the female learners are happy with the 

opportunity to access education through the ODL system. It is clear that they 

considered ODL as an opportunity to upgrade their levels of education and improve 

their abilities to teach. This finding correlates well with the distance education theory 

(Holmberg, 1995) which stresses for the flexible opportunities for all marginalized 

people to access education. Correspondingly, one of the liberal feminist theory 
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demands is pressed on the right to education to all genders regardless of age 

(Phineas, 2012). Similar results were obtained by Seok, DaCosta, Kinsell and Tung 

(2010) which showed that ODL was perceived positively by majority of the female 

students since they regarded it as the finest mode for reaching their educational 

objectives. Similarly, Saroha (2014) found that learners revealed more positive 

perception concerning ODL due to its flexibility in accomplishing their educational 

objectives.  

In addition, Kamau (2012) revealed that in Botswana University majority of the ODL 

clients joined the programmes for the purpose of upgrading academic and 

professional skills. In so doing, their knowledge was upgraded and their confidence 

increased when delivering their subjects to students. The result further indicates that 

female learners are happy with upgrading their education in ODL since it helps them 

escape the disturbance of acquiring prolonged study leave permit for them to attend 

conventional education. The results concurred with the statement of Chawinga and 

Zozie (2016) who noted that most of the ODL clients are primary school teachers 

who are working under the Ministry of Education, Science and Technology.  

Sometimes, the ministry would not prefer to send their employees far away from 

their working places for elongated time. Frequently, they are being disciplined with 

high measures or are fired if they dare to do so without permission. If the permission 

takes a long process to be acquired, then the remaining alternative for the clients is to 

pursue their studies through ODL. This helps them fulfill their educational goals of 

upgrading their status to the diploma level. Moreover, at the same time, they succeed 

in avoiding the disturbance of requesting for the study leave permit for them to go for 

conventional education.   

The study further found that female learners perceived ODL positively due to its cost 

effectiveness and that is among the benefits of ODL. About 9 learners out of 14 had 

positive perception about the cost of tuition fee in ODL. Supporting this, the 

following statements were heard from female learners during FGD: 

On my side, I think ODL is a nice mode for someone to pursue 

education simply because just by looking at its cost, it is cheaper than 

that of the conventional system (FGD center A – 9
th 

February, 2020) 
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ODL is a good education mode and for me; it is more helpful. I am a 

primary school teacher with moderate monthly salary which I cannot 

sustain to join the conventional system. Having a low tuition fee, 

ODL has helped me to pursue studies and reach my educational goals 

(FGD center B – 19
th 

February, 2020) 

The above quotations suggest that the quoted participants were part of the learners 

who had positive perceptions on ODL. It is clear that these learners considered ODL 

as the most cost effective mode of learning when compared to the conventional 

system. This corresponds well with the conceptual framework as it indicates that in 

the presence of affordable cost of tuition fee, females may be capable to access 

diploma through ODL. Similar results were attained by Dadigamuwa and 

Senanayake (2012) who found that OUSL offered low tuition fees that majority of 

the learners could afford to pay. Even Chawinga and Zozie (2016) revealed that due 

to the affordable fees offered in ODL programmes, Mzuzu University was able to 

increase many learners who enrolled in that programme. Even the reviewed 

documents indicated that ODL programmes offer affordable tuition fee compared to 

conventional programmes. For instance, the fee structure for 2019/2020 indicated 

that the NTA level 5 ODL learners were charged 1,130,000 per year compared to 

2,170,000 for conventional students. While NTA level 6 ODL learners were charged 

1,698,850 per year, conventional students were charged 1,907,500. 

Additionally, it was revealed that the attainment of diploma certificate and 

employment was the most desire of female ODL learners. This is due to the fact that 

although they missed the chance of attending the conventional system, ODL 

accelerated their spirits towards the attainment of the referred desires since they had 

competent facilitators who were very cooperative in academic issues.  So, they did 

not regret their decision of pursuing diploma through this mode since there was no 

difference indeed. The reason being at the end of the day, each person is going to 

achieve her educational goals regardless of the type of mode which one has chosen to 

undertake her studies. During FGD, one female learner from center A asserted that: 

This educational mode is good provided at the end I am going to 

attain my diploma certificate just like conventional students. I have 

nothing to worry about being in ODL programmes (FGD center A – 

9
th

 February, 2020) 
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Another learner from center B stated that: 

I have positive perceptions towards ODL because when comparing it 

with the conventional mode, I find no difference. We are being taught 

by the same tutors who are competent indeed, and we attain the same 

certificate and chance to degree course or employment opportunities 

(FGD center B – 19
th 

February, 2020) 

The above quotations indicate that positive perceptions of the study participants were 

also influenced by being taught by qualified tutors. Not only that but also a feeling of 

having an equal chance of furthering their (participants) studies and employment as 

those who attended conventional studies. Although, by nature, the distance education 

theory advocates physical separation between teachers and learners, still little 

assistance from facilitators is needed. Learners need little assistance in framing their 

learning objectives, revealing learning information sources and assessing objectives. 

The finding correlates with the conceptual framework in the fact that the presence of 

qualified facilitators may reduce the learners’ isolation tendency, the situation which 

strengthens positive academic relationship between learners and facilitators. The 

same results were obtained by Nsoh and Amedorme (2015) which revealed that 

learners were pleased with lecturers’ presentation on the face-to-face sessions. Thus, 

they positively perceived ODL since they appreciated their tutors’ competence and 

perceived them more qualified in the programme.  

The reason being they established broad knowledge of course content and talked 

confidently with passion, the situation which made majority of the learners to 

appreciate ODL. This is due to the fact that the qualified tutors are much likely to 

inspire learners’ participation in object lesson, bearing learners’ unsatisfactory inputs 

and respect students’ difference in academic abilities. The findings further concur 

with Bukaliya and Mubika’s (2014) findings which indicated that majority of the 

parastatals’ employers perceived ODL positively due to the fact that ODL graduates 

were of similar quality to the conventional graduates – they saw no any mistake by 

employing ODL graduates since they had the same qualification like conventional 

graduates. Hence, workers were promoted by their power of ODL degrees and no 

exclusion regarding the mode which one passed on to acquire the degree. This 

indicates that ODL graduates’ qualification is well recognized in various parastatal 
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organizations. The reason being their influence on experience, hard-working, 

attentiveness and constant working is very contributive in the organization. 

The findings further revealed that females are able to deal with multiple 

responsibilities in the ODL context.  During the FGD, majority of the females 

claimed that ODL was very helpful to them since they were government workers 

who were supposed to attend in the working places and at the same time they 

pursued education and had families to care. So, they found ODL providing them time 

to accommodate all these duties. One female learner from center A reported that: 

I perceive this mode positively since through ODL I am able to study, 

work and stay with my family – the situation which could be 

impossible if I could opt to go in the conventional system (FGD 

center A – 9
th 

February, 2020) 

Another learner from center B had this to say: 

ODL is a suitable mode for me since it acts as a solution towards my 

education. Through ODL, I am able to perform my responsibilities as 

a wife, mother and student at once (FGD center B – 19
th 

February, 

2020) 

The results relate much with the distance education theory which shows that ODL is 

a good mode of education to people who are much constrained with multiple 

responsibilities, especially females. The reason being it gives them an ample time to 

pursue studies while undertaking other family and professional responsibilities – the 

flexibility that would be difficultly attained through the conventional system due to 

its rigidity in the management system and academic activities design. The same 

result was obtained by Dobbs et al (2017) which specified that students were highly 

satisfied with ODL course since it offered them flexibility to accommodate work and 

family activities. Their high satisfaction indicates positive perception towards ODL. 

These findings concur with Azaiza (2012) in USA who expressed that females were 

more comfortable joining distance education than the conventional system. This is 

the indication of being positive towards ODL programmes since ODL is a solution 

for employed and wedded females to perform their activities and undertake studies at 

the same time, the process that could be a cumbersome task to afford in the 

conventional mode. This is because the academic activities in ODL are structured in 

the manner that would allow learners to deal with other responsibilities and study at 
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their own pace. The consideration is only being kept to the learners’ discipline 

towards their studies and time management for them to accomplish their educational 

goals.  

The surprising finding to emerge is that concerning with the location of ODL studies. 

This study found that 12 out of 14 female learners were comfortable with the ODL 

mode due to the fact they can study in any place they want – it is not necessary to be 

in the classroom always like conventional students. The following statement was 

heard from female learners during FGD: 

You know this mode is very nice because it does not need someone to 

attend classes daily as conventional students. I am studying at home 

independently and getting time to do other works (FGD center A – 9
th

 

February, 2020) 

Leaving out face-to-face session, this kind of education is good 

because I am just studying at home; no need of attending classes. So, I 

am very grateful to pursue my diploma through ODL (FGD center B – 

19
th

 February, 2020) 

The above findings indicate that ODL was positively perceived by female learners 

due to the fact that it provides flexibility for them to study at any place. This 

argument of flexibility is connected with the distance education theory which guided 

this study. The theory emphasizes on the flexibility of time and place in the sense 

that distance learners should not be limited by time or place to undertake their 

studies. In this sense, it is clearly indicated that ODL learners should not be bound by 

four classroom walls since the mode provides them with freedom to choose a place 

for their studies with exception to the necessary academic assessment programmes 

such as face-to-face sessions and examinations. This is due to the fact that academic 

assessment needs a proper place where learners can be effectively monitored by 

invigilators. These findings concur with Alam et al (2012) who found that ODL was 

positively perceived due to its effectiveness which is accompanied by its flexibility 

in time usage, place and work responsibilities.  

The findings further relate with those of Dobbs et al (2017) in which students 

perceived ODL in a positive way due to the fact that the mode helped them to escape 

travelling to the university daily. Even Fidalgo, Thormann, Kulyk and Lencastre 
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(2020) articulated that female students had more positive perceptions towards 

distance learning since they appreciated its flexibility in handling class and study 

schedules, and saving time by selecting the study location. This is clear that within 

ODL learners are able to study at any place they feel comfortable, be it at home or at 

the working place. The consideration is kept to the rate of conduciveness of the area 

in which they are going to undertake their studies. If the area is friendly, then 

learners are free to pursue their studies without participating in daily class sessions 

like conventional students.   

Furthermore, the study findings revealed that majority of the participants were highly 

satisfied with the courses which were offered in ODL. When they were asked to 

comment on ODL courses, majority of them had the feelings that the provided 

courses satisfied them to reach their educational goals due to the fact that the IAE 

offers many courses which allow flexibility for someone to choose her preference 

courses. This was confirmed during FGD by the following female learners’ 

statements: 

ODL offers a lot of courses similar to the conventional system. So, it is a 

suitable mode since a person is flexible to choose any course which she 

affords to learn (FGD center A – 9
th 

February, 2020) 

A person who undermines ODL is really making a mistake because we 

are learning many courses which are also being taught in the 

conventional system. People who wish to join ODL should not hesitate 

and waste time by listening to people with negative perception towards 

ODL (FGD center B – 19
th 

February 2020) 

These findings indicate that female ODL learners are satisfied with the offered 

courses in ODL programmes. Their satisfaction is a great indication of their positive 

perception towards ODL.  This is because there are plenty of courses which are well 

planned and described in relation to the learning objectives. These findings relate 

much with the roots of the distance education theory, which stress that distance 

learners should be independent and free of choice. Hence, the availability of many 

ODL courses will offer this freedom to the learners to choose the courses which they 

mostly prefer. Similar results were found by Nsoh and Amedorme (2015) in Ghana. 

It was found that learners had positive perception towards distance learning since 

they indicated high satisfaction on the quality of courses in terms of content, 
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arrangement and ways of delivery; the situation which brought up their internal 

approval that their prospect for joining the programme would be attained as the 

courses would provide them with sufficient knowledge in their career specialization. 

The findings were well supported by Yasmin (2013) who claimed that distance 

learning must be capable of offering fair participation chances in higher education. 

The referred chances can include a wide choice of programmes that qualify people to 

register in the relevant courses that reflect their personal states and environments. 

Correspondingly, Simpson (2013) argued that ODL institutions’ providers have to 

provide adult learners with broader choices in courses, designs and approaches. This 

might be the reason for Holmberg (1995) to articulate that open and distance learning 

should encourage learners’ self-determination of choice and independence. In the 

documentary review, plenty of ODL courses were shown in the IAE prospectus 

whereby the most preferred courses were Kiswahili, Geography, English, 

Communication Skills, Psychology and Curriculum. However, Research, Guidance 

and Counseling, History and distance education related courses received low rate. 

With regard to module satisfaction, it was revealed during FGD with female learners 

that majority of the learners had the opinion that modules were very useful in their 

studies since they were easy to be handled by each learner even in their home 

environments. Although they wanted some back up resources such as computers, 

modules were highly appreciated by distance learners. One learner was heard saying: 

Maybe people undermine ODL due to the tendency of inadequate 

resources, but trust me the modules which we are provided with are 

very helpful since the language used is simple and easy to understand. 

So, I find ODL to be suitable to me (FGD in center B – 19
th

 February, 

2020) 

The females’ view specified that they were highly satisfied with the modules as the 

main source of material. This satisfaction indicates positive perception towards ODL. 

These views were confirmed by documentary review where the researcher intended 

to notice the accessible learning materials and their content by comparing the stated 

objectives in the course outline so as to determine whether the materials (modules) 

were relevant or not.  The course modules which were reviewed included Geography 

learning facilitating methods (GET 05205). In fact, materials were relevant enough 
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since they contained the planned knowledge experiences that reflected course 

outlines. The modules’ contents were well structured, from simple to complex, which 

enabled female learners to understand easily. Moreover, additional assignments as 

well as readings were provided at the end of each topic to enable learners evaluate 

themselves and search more online materials.   

The findings highly relate with the distance education theory that emphasizes on the 

provision of materials to distance learners since most of the time the learners study 

independently in the absence of teachers. Thus, well-structured materials (modules) 

are needed for their assistance. Even Holmberg (1995) articulates that any course 

module should be well structured, starting with the prerequisites and needs of 

learners. He further explained that when planning courses, clear course explanations, 

objectives, learning resources and timetables should be well considered. The 

participants’ responses showed that the IAE possesses teaching and learning facilities 

and materials that can easily be managed by the ODL learners; for instance, the well 

planned modules that are used by learners’ as point of reference.  

These results concur with those of Dadigamuwa and Senanayake (2012) who 

articulate that the OUSL supplied printed materials as the main learning material and 

occasionally the only instructional source for ODL learners. In supporting this, 

Kamau (2012) noted that in distance learning, the learning materials are mainly in 

the printed form. Compatibly, Simpson (2013) argues that the main teaching 

resources in distance education have normally been supplied in the text style. It 

should be noted that the physical separation which exists between learners and 

facilitators needs the backup form of instructional sources apart from printed kind. 

This is why Mlay (2013) concludes that accessibility of sufficient teaching and 

learning resources promotes instructional preparation efficiency in the classroom. 

4.2.2 Negative Perceptions of Female Learners’ towards ODL 

Although the study found a good number of participants who were positive towards 

ODL, there were few female learners with negative perceptions towards ODL.  The 

following quoted stories are examples of participants with negative perceptions 

towards ODL: 
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On my side, studying through ODL is a cumbersome task. There is 

lack of important learning resources. This makes me have negative 

perceptions towards it because I think that the government does not 

recognize and prioritize ODL programmes at all (FGD center A – 9
th

 

February, 2020) 

I perceive it negatively due its difficult context for someone to pursue 

studies.  Most of the time I am studying at home where there are no 

books except my modules, and lacking of time to concentrate on 

studies due to many responsibilities (FGD center B – 19
th 

February, 

2020) 

The above quotations suggest that some female learners had negative perceptions 

towards the ODL mode. It seems that their negative perception was contributed by 

the challenges associated with inadequate learning resources and time they faced. It 

should be noted that the distance education theory emphasizes on the accessibility of 

necessary learning resources to distance learners since they can help learners to 

undertake their studies in a comfortable manner. Thus, one can argue that 

inaccessibility of resources, as indicated by learners in this study, is a contradiction 

to this (distance education) theory. The absence of necessary learning resources can 

destroy the reputation of ODL programmes because apart from its low cost, learners 

in ODL can find themselves having a huge expenditure to cover up the gap of 

learning materials. Learners will be required to buy private books, print modules and 

save fund to attend private computer lab; the situation which was not expected and 

sought by majority of female learners before joining the programmes. Consequently, 

they can fail to recommend the programme to other clients who are interested in the 

mode. Hence, it is argued here that the IAE should put great efforts in placing 

enough teaching and learning resources to distance learners for the reason that the 

incorporation of these resources can improve the acceptability of ODL programmes 

among learners and the community at large.  

The findings further indicate that ODL receives low priority from the government. 

This is due to the fact that the government supplements low subvention to ODL, the 

condition which creates difficulties for the ODL institution providers to allocate 

enough fund in ODL programmes. These findings concur with Nage-Sibande, Van 

Vollenhoven and Hendrikz’s (2011) findings which showed that the government of 

Botswana did not recognize and value ODL since the distribution of necessary 
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resources in ODL was very low. Even the academics considered ODL as a part time 

job and not a fully recognized mode of learning. Students perceived it more 

negatively due to the absence of confirmed administration assurance and support to 

its mode of delivery when compared with the conventional mode. Also, ODL 

programmes were not given priority even in the budget allocation from the donors. 

The call should be placed to the government to give ODL priority like the 

conventional system. This is due to the fact that it is among the best modes which 

help many people grow professionally; and even its product is very essential to the 

government. 

Another female learner claimed that: 

I can perceive it negatively in the context that some of its important 

courses are being taught more theoretically, the situation which leaves 

you empty skilled. For instance, the ICT course is being taught in the 

absence of computers which could assist someone to understand well 

its operational procedures. If you do not own laptop, you are finished 

(FGD center B –19
th

 February, 2020) 

The above quote indicates that ODL is being perceived negatively among its users. 

Their negativity has arisen as a result of the theoretical mode of delivering lesson, 

which is commonly used by their facilitators; the situation which left them with 

empty skills since majority of the learners failed to put theoretical knowledge into 

practice. These findings are in concomitant with Botha and Taylor’s (2014) findings 

which indicated that in the University of South Africa, majority of the ODL 

facilitators delivered modules more theoretically than practically; the circumstance 

which made majority of the learners prefer the formal system. The practice of 

receiving knowledge in a more theoretical way can also demotivate learners to 

persist in their studies. This is due to the fact that learners can understand the concept 

clearly, but they may fail to apply it in their independent studies; the situation which 

makes adult learners feel as if they have learnt nothing. This is an important call for 

facilitators to change their facilitation ways and include both theory and practice 

during lesson delivery. This would possibly be attained if the institution would put in 

place all necessary teaching and learning facilities that would help facilitators to 

fulfill the needs of learners academically. Something worth noting is that facilitating 

the subject such as ICT needs technical facilities. The absence of such facilities may 

continue making the subject be taught theoretically. In the context of this study, this 
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negativity is likely to be caused by shortage of technical gadgets in the institution;  

the situation which is highly associated with inadequate allocation of financial 

budget into ODL programmes. 

It was also found that some female learners lamented about the isolation tendency in 

the ODL mode, the situation which made them perceive it negatively. This is because 

sometimes learners need to assist each other in academic issues. This is a bit 

impossible since they just meet together in face-to-face sessions which are occupied 

with a lot of academic activities.  Apart from that, each learner studies privately at 

home; the situation which creates loneliness to the learner who needs immediate peer 

assistance academically. During FGD, one female learner stated that: 

I perceive it more negatively since the situation of being separated 

from fellow learners and teacher is boring a lot. Most of the time, I am 

studying independently; the situation which creates loneliness. 

Sometimes, I feel like am isolated from the real class environment. 

So, it is very difficult to remain motivated in this kind of education 

(FGD center B – 19
th 

February, 2020) 

The above quotation reveals that ODL is the mode which is much associated with the 

isolation tendency and lack of motivation. This is the indication of negative 

perception towards ODL since the sense of isolation and demotivation can happen 

depending on how a learner perceives the nature of being in ODL programmes. This 

is because in distance education, the learning process deposits large obligation to an 

individual learner. If the learner perceives physical separation between facilitators 

and learners as isolation, he/she is much likely to perceive ODL in a negative way.  

Moreover, the act of having independent studies if judged differently, majority of 

learners will continue to perceive ODL negatively. As a result, both isolation 

tendency and lack of motivation can make majority of the female learners’ dropout 

from studies; the condition that necessitates counseling and critical information about 

the nature of ODL programmes to learners. This is because counseling will help 

learners to persist in their studies, while deep information about ODL will help 

learners to understand its nature. Thus, they will be able to realize that physical 

separation which exists between learners themselves and facilitators is the nature of 

ODL programmes. 
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So, physical separation between learners and tutors should be considered as a normal 

situation to any distance learner and not as the hindrance factor for them to study 

effectively. This is because the existence of physical separation is covered up by the 

face-to-face session in which learners are interacting with their peers as well as 

facilitators. These findings relate with Saroha’s (2014) findings which showed that 

learners had negative perception towards distance learning. This is due to its failure 

in enabling interaction between tutors and learners, as well as among learners 

themselves. Also, Fidalgo et al’s (2020) findings specified that distance education 

was negatively perceived by majority of the learners for the reason that they faced 

difficulty to interact with facilitators as well as their fellow learners; the context 

which made them miss campus life (conventional system) since they felt isolation. 

Moreover, the programmes were difficultly accredited and learners were not well 

informed about the real situation of ODL programmes. 

4.3 Challenges Facing Female Learners’ in Accessing Diploma Education 

through ODL 

The second specific objective of this study was to determine challenges facing 

females in accessing diploma education through ODL. This objective was guided by 

the following research question: what are the challenges confronting female learners 

in accessing diploma in the ODL context? The data gathered in connection to this 

question revealed various challenges which were categorized by the researcher into 

individual (personal), instructional and institutional challenges as classified by 

Musingafi, Mapuranga, Chiwanza and Zebron (2015). 

4.3.1 Individual Related Challenges 

In interviews and FGD, the participants were asked to mention personal challenges 

facing female ODL learners leaving behind instructional and institutional contexts. 

The questions asked were: “How many times didn’t you attend class sessions and 

what caused the situation? Which challenges are you facing in pursuing your studies 

through ODL? What factors led to majority of women’s failure to join ODL?” The 

results revealed that females were mostly confronted by work and multiple 

responsibilities, less confidence, low economic status which leads to inadequate fund 

for tuition fee, pregnancy, inadequate time for self-study at home, mistrust from their 
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husbands and even total refusal for them to upgrade their education. These findings 

are well presented, analyzed and discusses below. 

4.3.1.1 Financial Constraints 

Funds have contribution in one’s smooth attainment of education; absence/shortage 

of funds contributes to poor educational access (UNESCO, 2012). In this study, it 

was revealed that majority of the female learners were challenged by financial 

problems due to the fact that many of them were not receiving government loans; 

they were privately funded.  In the interview, one administrator commented that: 

Financial scarcity is one of the major challenges facing females in the 

ODL context. This is because although we offer affordable tuition fee 

to ODL learners, it still becomes difficult for them to pay on time 

since most of them depend on their monthly salary as their source of 

income (Interview with administrator A – 2
nd 

February, 2020) 

This was supported in an interview by one facilitator when she said that: 

Low economic status among disadvantaged groups including females 

is a common problem. Most of our clients are primary school teachers 

with moderate salary which is depended on by many family members 

(Interview with facilitator in center A – 23
rd 

February, 2020) 

Female learners had similar views. The following statements were heard from them: 

I am a person with moderate income and my family depends on me. 

Sometimes, I find myself nearly missing exams due to the absence of 

tuition fees. Also, I am not accessing the government loan; the 

situation which increases a huge obligation in my salary distribution 

(FGD center A – 9
th 

February, 2020) 

My husband deals with our children school fees; hence, my salary 

should be distributed to the family’s daily needs and my tuition fees. 

It is not enough to accommodate these things depending on my 

working salary (FGD center B – 19
th 

February, 2020) 

These findings indicate that financial constraint is a big challenge among female 

ODL learners since most of them have no government loan; hence, they finance their 

studies privately. The conceptual framework of this study holds that in the presence 

of enough financial allocation, majority of the female learners can sustain to 

accomplish their studies. Hence, it is clear that the above findings relate with the 

arguments of the conceptual framework of this study. For this reason, it is suggested 

herein that stakeholders, including the government, should find a way to financial-
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support female learners who undertake their studies through ODL. This will help 

them succeed in their studies.  These results concur with those of Chawinga and 

Zozie (2016) who reported that, although Mzuzu University offered low tuition fees 

to ODL learners, it still became difficult for them to pay on time since they were 

from extended families which depended on them.  

Also, the findings of this study correspond with the findings of Njihia et al (2016) 

whose study was carried out in Kenya. Their study found that the financial barrier 

was among the critical challenges which confronted learners who studied through e-

leaning. Majority of them depended on their salaries for tuition fees and other extra 

educational charges beside additional family duties. However, the difference between 

Njihia’s study and this study is that the former focused on both male and female 

ODL learners who studied through e-learning, while this study focused on female 

ODL learners who studied through face-to-face sessions. Similar findings were 

reported by Gudhlanga et al (2012) who argue that most ODL learners have age 

category of work and marriage obligations to focus on; thus, they lack adequate cash 

to fund their educational programmes, which create a feature of financial constraints.      

4.3.1.2 Less Confidence 

Lack of confidence was another remarkable challenge found by this study. The study 

found that there were several female ODL learners who had low confidence in 

undertaking their studies. On this aspect, during the interview, one administrator 

commented that: 

Females are having some laziness and have feelings that they cannot 

do better when compared with males in studies, while they can. 

Learners of this kind are more likely to dropout from studies if not 

well counseled (Interview with administrator C – 16
th 

February, 2020) 

Facilitators had also the same view.  When interviewed, one of them claimed that: 

Lack of confidence is the most prevailing issue to females, maybe due 

to the nature of their gender. Even when you provide an assignment, 

only males are presenting on behalf of the groups (Interview with 

facilitator in center A –23
rd

 February, 2020) 

Also, during FGD, female learners provided various comments which indicated low 

confidence among them. The question asked to them was “do you have similar 
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opportunities with males for participating in class academic activities?” The 

following are among the statements recorded from them: 

Yes, we have, but you know males are very capable and confident 

enough to present a concept in front of others. I am feeling shy to 

stand in front of the class (FGD center A – 9
th 

February, 2020) 

Yes, but I am not good at English; hence, presenting or asking 

questions with my broken English is shameful to me. Sometimes, in 

discussion groups, I am only listening without contributing anything 

since I find others especially males to be more competent in 

explaining the concepts than me (FGD center B – 19
th 

February, 2020) 

From the above quotes of female learners, it is clear that females are having low 

confidence with their academic capabilities as compared to males. Maybe, this is due 

to their multiple responsibilities which create inadequate time for them to concentrate 

on their studies. The act of having low confidence can also be associated with 

inadequate learner support provided by tutors, peers, family and employers.  This is 

due to the fact that these groups play a vital role towards females’ motivation to learn 

and boost up their confidence in studies.  Similar findings were obtained by Lin 

(2016) in USA where he found that female learners in non-traditional mode regularly 

lacked self-confidence in their academic ability due to their dual responsibilities and 

age. They usually undervalue their abilities and competence to prosper in colleges 

due to the fact that they have self-doubting with higher level of anxiety than 

conventional students. This can put them in a greater risk of dropping out from 

studies, the situation that necessitates enough support from tutors, peers, family, 

employers and the community at large – since their support would provide females 

with protected affection and confidence in handling their roles as adult learners. 

Hence, it can be argued herein that it is important for female learners to develop self- 

confidence in their learning processes. This can help them remove the sense of 

anxiety thereby being able to participate in different academic activities provided by 

facilitators. The results match with the statement of Ray (2019) which stated that the 

absence of self-confidence is very prevalent to females and scratches across class 

sessions, social groups and sometimes national borders. That is why Lin (2016) 

stated that in order to raise learners’ confidence and ability to complete their studies, 

the learner support is tremendously useful. This is due to the fact that the learner 
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support makes adult learners capable of managing their independent studies 

effectively since they lack regular contact with facilitators. 

4.3.1.3 Multiple Responsibilities Constraints 

Every adult is connected with certain responsibilities in the society. It is from these 

responsibilities they earn their daily needs. That is why responsibilities are inevitable 

in daily life. In this study, it was revealed that ODL female learners were constrained 

by multiple responsibilities due to the nature of their gender roles. In the interview, 

one administrator reported that: 

 I think females are challenged with their family responsibilities due 

to the nature of their gender roles, the situation which deprives them 

of sufficient time for their independent studies (Interview with 

administrator A – 23
rd 

February, 2020) 

Also, in an interview, one facilitator commented that: 

You know females especially those who are in marriage are 

constrained with a lot of household chores. Sometimes, these roles 

make them miss exams and classes, and even postpone studies. For 

instance, if a child is sick at home, any female ODL learner as a 

mother will not stay in class (Interview with the facilitator, 20
th 

February, 2020) 

Statements from the administrator and facilitators resembled those of female ODL 

learners during FGD.  One learner from center A noted that: 

On my side, family responsibilities make me tired and leads to 

inability to study at home because when I am back from work, my 

family waits for me to clear up all necessary requirements (FGD 

center A – 9
th 

February, 2020) 

Another learner from center B added that: 

 I am in a society with a lot of social issues to attend while continuing 

with studies: there are burial ceremonies, weddings, my professional 

work and other family issues. When all these are combined with 

studies, my mind becomes tiresome (FGD center B – 19
th 

February, 

2020) 

These results clearly show that female learners are associated with a lot of 

responsibilities which need discipline to maintain them when combined with studies, 

the situation which necessitates conducive environment for them to study effectively. 

Since females are obliged with dual responsibilities, when they find time they should 
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be studying in conducive and quite place for the reason that if they miss the proper 

and conducive environment, it may become difficult for them to study properly.  

These findings directly correlate with the conceptual framework which emphasizes 

on safety environment for females to study effectively since dual responsibilities 

constitute one of the challenges encountered by females in the ODL mode. 

Therefore, for the females to manage this situation, the home environment should be 

conducive and well-structured in a manner that will allow them to study comfortably 

(Kara et al., 2019).  However, the findings are in contrast with the distance education 

theory that sees ODL as the best mode for people with dual responsibilities, majority 

of whom are females. This is because within the ODL mode, still female learners can 

fail due to the lack of time to concentrate on their studies (Bitegeko, 2010); the 

situation which negatively impacts on their academic achievement. Since they are 

employed people, they spend most of their time at the working place while their 

families are waiting for them to clear up various issues as mothers. In this condition, 

females lack time to study due to tiredness after the whole day duties. These results 

are corresponding with those of Furnborough (2012) who states that adult learners 

are sometimes incapable of interacting with their peers in studies due to family and 

work responsibilities. Moreover, Peter (2017) asserts that majority of the females are 

facing difficulties in appearing in group discussions and attending face-to-face 

sessions due to dual responsibilities. This is the reason as to why Rumble (2000) 

notes that ODL is an effective mode for people who are incapable of joining the 

conventional mode due to household responsibilities. This, in particular, is referred 

to as the marginalized group, including females.   

4.2.1.4 Patriarchal Elements 

In order for the learner to succeed academically, enough support should be provided 

from family, friends and employer. This may include moral, financial and advice 

which encourage the learner to feel loved and being motivated to study hard. In this 

study, it was noted that patriarchal elements prevailed in many families and affected 

negatively female learners in their academic pursuit. In the interview, one facilitator 

from center A had this to say: 
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In some cases, females are being prohibited by their husbands to 

pursue further studies. There might be a reason behind such 

circumstance though such cases are very rare to happen (Interview 

with the facilitator in center A – 20
th 

February, 2020) 

In supporting this, another facilitator in center B said that: 

Sometimes, husbands are not willing to allow their wives to pursue 

studies. They are afraid that their wives will surpass them and stop 

obeying them, the situation which will make them lose their respect in 

the society (Interview with the facilitator at center B – date? February, 

2020) 

During FGD, similar views were obtained. From center A, one learner stated that: 

Sometimes, when I am asking permission from my husband to attend 

group discussion, he is totally refusing. Even tuition fee, I am 

struggling alone to acquire it because my husband claims that he is 

responsible for children’s fees (FGD center A – 9
th 

February, 2020) 

 Another learner from center B claimed that: 

 My husband is very jealousy to the extent that he does not trust me 

when I attend group discussion. When I call any facilitator to seek 

assistance, especially males, he becomes angry (FGD center B – 19
th

 

February, 2020) 

These findings indicate that females are less supported by their husbands when it 

comes to the issue of upgrading their education. Although they are more enrolled in 

ODL programmes than males, majority of them fear to join these programmes for the 

sake of protecting their marriages (Ncube & Mudau, 2014). These findings are at 

variance with the conceptual framework which has indicated the presence of 

community awareness and support towards female learners’ education. Since their 

husbands are the part of the referred community, their support is much needed for 

their wives to fulfill their educational goals in distance learning.  This situation of 

receiving inadequate support from husbands necessitates community awareness to 

support females academically. However, these findings are contradicting with the 

Liberal Feminist theory (Holmberg, 1995) which emphasizes equality in education to 

both genders due to the fact that the tendency of husbands to be suspicious toward 

their wives’ attendance in group discussion is an element of rejecting one’s right to 

education. 
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Furthermore, the habit of not providing full support towards their wives’ professional 

growth is an alarm to inequality in education. For this reason, this study calls for the 

gender equality campaign to create husbands’ awareness on the importance of 

supporting their wives in educational matters. The results match well with the study 

findings of Gudhlanga et al (2012) in Zimbabwe where it was found that some 

husbands rejected their wives to appear in group discussion as well as seeking 

assistance and guidance from male facilitators. Similarly, Ncube and Mudau (2014) 

articulated that some partners were unhelpful regarding their wives’ education; 

consequently, they were frustrating them with their suspicious tendencies.  This 

tendency should be stopped because not all female learners are attending group 

discussion to cheat on their marriages with their facilitators or fellow collegians. So, 

they should restore their trust towards their wives by supporting them physically, 

psychologically and economically.  

Likewise, Gudhlanga et al (2012) found that, for the married people, the priority is 

given first to children school fees, then to males themselves. In case that money has 

remained, then females will be considered. If it turns out that males have no 

qualifications of pursuing studies, they totally deny their wives to grow 

professionally because they think their reputation and respect will be reduced as they 

think that they will be disrespected by their wives. Some husbands do believe that if 

their wives surpass them academically, they will start being disrespected.  This 

indicates that males are the main decision makers in the families and females should 

depend on them. So, if their support is missing towards their wives’ education, then 

females would difficultly grow professionally or not at all. The call to the community 

awareness is that females need their family support in order to succeed through ODL 

programmes and reach their goals.  

4.3.1.5 Inadequate Time Management Skills 

Time management skill is a very crucial factor for someone to perform his or her 

duties effectively. In the ODL environment, these skills have very significant impacts 

on persistence and completion of courses especially to females who are constrained 

with multiple responsibilities. In this study, it was revealed that female learners are 

very challenged with inadequate time management skills; and consequently, they get 

insufficient time to concentrate on studies at home. This was evidenced by 
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administrators and facilitators in the interview sessions. One administrator affirmed 

that: 

ODL programmes need people who are well disciplined in studies. If 

they are not serious, majority of the female learners will be challenged 

with the time management problem due to their dual responsibilities 

(Interview with administrator B – 2
nd 

February, 2020) 

This was confirmed by one of the interviewed facilitators who asserted that: 

To female learners, I think majority of them do not know how to 

manage their time between work, family and studies.  As a result, they 

end up missing face-to-face sessions and bring disturbance to the 

facilitators (Interview with the facilitator, 20
th 

February 2020) 

Similar responses were revealed from female learners during FGD. The question 

asked to learners was “how do you plan your study timetable at home?” In both 

centers, 12 out of 14 participants claimed that they were not able to plan any home 

study time table due to the family responsibilities. They claimed that they were 

studying whenever they had time and space to do so – though it was very rare to find 

free time because most of the time they were occupied with family issues. The above 

findings were confirmed by the following female learners’ voices: 

I am unable to plan any study timetable because after working hours, I 

go home and start concentrating on family issues which consume my 

time until night hours (FGD center A – 9
th 

February, 2020) 

With the responsibilities which I have, it is difficult for me to plan any 

study timetable at home because, as a mother, my family depends on 

me for many things. I find myself lacking time to study until face-to-

face sessions are due (FGD center B – 19
th 

February, 2020) 

These results indicate that majority of the female learners have inadequate time 

management skills since they have insufficient time to concentrate on their studies.  

Apart from the orientations which are provided to them on how to manage their time 

in studies and other responsibilities, still female learners prove failure in following 

the orientations’ instructions. These findings contradict with the conceptual 

framework which emphasizes enough time allocation in studies. For females to 

access education through ODL, most of their time should be placed in their studies. 

This would only be possible if females would possess time management skills which 
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would help them to cope up with multiple responsibilities. The findings are also 

contrary to the distance education theory which claims that it is through ODL where 

a learner gets ample time to study at any place and any time they want. Females in 

this study are attached to ODL, yet they had no ample time to concentrate on studies.  

Hence, it can be argued herein that if female learners lack time management skills, 

even if they pursue education through ODL, they may fail to attain objectives since 

they have a lot of responsibilities which keep them busy most of the time and reduce 

time for them to concentrate on their studies.  

Moreover, the distance education theory is placing huge obligation for learning to 

learners as a means to embrace an independent study. Thus, learners must have a lot 

of time in order to achieve their learning objectives independently. Similar results 

were obtained by Bitegeko (2010), Kamau (2012), Musingafi et al (2015) and Kara 

et al (2019) who proclaimed that ODL learners were mostly challenged by 

insufficient time for independent studies at home. This is due to the fact that they 

lacked time management skills which could help them accommodate work, family 

and studies at the same time. That is why Kara et al (2019) articulated that adult 

learners need to own time management skills regarding their dual responsibilities.  

This is because lack of these skills may cause stress and consequently dropout from 

studies. Table 3 summarizes the obtained individual challenges.  

Table 4. 1: Individual Related Challenges 

Challenges Center A Center B 

Multiple responsibilities (work, family and 

study) 

6 6 

      Financial constraints 3 6 

Patriarchal elements (refusal from husbands) 2 5 

Inadequate time management skills 1 2 

Less confidence 1 1 

Source:  Field Data 
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4.3.2 Instructional Challenges 

During the interview and FGD, the administrator, facilitator and female learners were 

asked to provide their views on instructional challenges which they encounter in the 

ODL context. During the interview with facilitators in both centers, their responses 

indicated that poor attendance in face-to-face sessions and plagiarism were the most 

critical challenging issues. On the learners’ side, they proclaimed that inadequate 

teaching and learning materials, inadequate library services and inadequate computer 

skills were the most challenging issues. The listed challenges are well explained 

below.  

4.3.2.1 Ineffective Face-to-Face Attendance and Plagiarism Tendency 

Ineffective face-to-face attendance is one of the instructional challenges found by 

this study. Several participants discussed issues related with poor attendance among 

the female ODL learners. The question asked was “what is the most challenging 

issue when supporting female ODL learners”. One facilitator from center A revealed 

that: 

Most of the female learners are not doing their assignments within the 

given time. This brings disturbance during face-to-face sessions since 

most of them are concentrating on winding up their assignments and 

finally find themselves missing class sessions (Interview with the 

facilitator, 20
th 

February, 2020)”. 

 Similar views were provided by one facilitator from center B who claimed 

that: 

A great challenge is ineffective attendance in class sessions to 

majority of the female learners. When you provide exams, they end up 

performing poorly because they were absent in class. Not only that 

but also the tendency of plagiarism is discouraging since most female 

learners when are provided with assignment, they end up copying and 

pasting the other scholars’ works (Interview with the facilitator, 24
th 

February, 2020) 

During FGD when female learners were asked about their attendance to face-to-face 

sessions, majority of them indicated that they were unable to attend the sessions 

frequently.  The question asked was “how many times didn’t you attend class 

sessions and what caused the situation?” In responding to the question, some of the 

female learners said that: 
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I skipped to attend many class sessions during face-to-face meetings 

due to many responsibilities ahead of me. For instance, the last face-

to-face session I missed classes for three days because my child was 

sick and I could not bear to leave him with the house girl alone (FGD 

center A – 9
th 

February, 2020) 

I am living in the society with many occasions; you cannot separate 

yourself by not participating.  For one or two days, I failed to attend 

class sessions because in my neighbor’s place, there was a burial 

ceremony which I had to attend (FGD center B – 19
th 

February, 2020) 

The above quotes suggest that several female learners were not attending the face-to- 

face sessions as required. This was caused by multiple responsibilities such as work, 

family and studies. These findings are at variance with the argument of the distance 

education theory which places a huge learning responsibility to an individual learner. 

It is clearly shown that majority of the female learners are not placing enough time in 

their independent studies at home, the situation which makes them have many 

assignments left behind until face-to-face sessions are due. Hence, they find 

themselves winding up the assignments instead of attending the class sessions. This 

brings disturbance to their facilitators and affects negatively their academic progress. 

This is due to the fact that their ineffective class attendance may create some delays 

for facilitators to move on with module delivery and reach the objectives since they 

keep on repeating the same taught concepts for the advantage of the absentees.  

This situation sometimes bores regular class attendees. Not only that but also the 

absentees are in a great risk of performing poorly if the facilitators fail to repeat the 

concepts due to time management. The reason being that the time which they were 

supposed to be in the classes, they were concentrating on either non-academic issues 

or academic issues such as winding up the assignments. The same results were 

obtained by Bitegeko (2010) in Tanzania and Njihia et al. (2016) in Kenya. They 

found that ineffective face-to-face attendance was a great problem among females in 

distance learning. In this study, one can argue that poor attendance to face-to-face 

sessions was caused by multiple responsibilities which female learners were engaged 

in because of their gender. Hence, it is argued herein that female learners need 

enough support from their husbands, employers and the community at large for them 

to persist in their studies.  
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4.3.2.2 Inadequate Teaching and Learning Materials 

It was further revealed that there were inadequate teaching and learning materials 

such as books and teaching aids. During interview, the facilitators were thus asked: 

“what are their comments regarding the teaching and learning materials in ODL 

centers?” In responding to the question, all six (6) facilitators revealed that the main 

sources of the teaching and learning process were the subjects’ modules. They 

complained that their centres had inadequate books and teaching aids. For instance, 

one facilitator from center A narrated that: 

I am a Geography facilitator. Most female learners lack self-directed 

learning skills; hence, they need to be facilitated with teaching aids in 

order to understand this subject. The trouble comes when there are no 

aids like maps. If this happens, learners cannot understand the 

concepts (Interview with the facilitator, 20
th 

February, 2020) 

Another facilitator from center B noted that: 

We have the scarcity of materials; that is why we normally distribute 

modules to assist all ODL learners especially those of center B where 

there is no specific library for them to access books (FGD center B – 

19
th

 February, 2020) 

The facilitators’ views were strongly supported by female learners during FGD. 

Majority of them pointed out that study modules were the main source of learning 

material; they complained about the inadequacy of books. A few of them mentioned 

mobile phones and personal laptops as the supplements to learning materials.  Some 

of them commented that: 

There is the shortage of teaching and learning materials such as 

books. Even the modules which I am using, sometimes I am forced to 

make photocopies; the condition which destroys my family budget as 

a mother (FGD center B – 19
th 

February, 2020) 

We usually use modules and personal laptops because they are the 

only source of materials around the center. There is no library where I 

could access books – maybe if I decide to incur extra cost to buy my 

own books (FGD center B – 19
th 

February, 2020) 

I am only depending on modules which are helpful, but there is a need 

of backup materials. Moreover, some subjects are being taught 

without teaching aids; the circumstance which brings trouble for me 

to understand the concepts (FGD center B – 19
th 

February, 2020). 
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These results clearly show that there is a shortage of teaching and learning materials. 

Although modules are preferred much by distance learners, there is a need for the 

back-up source of materials such as electronic sources and books.  These findings are 

at variance with the conceptual framework which highlights the presence of enough 

teaching and learning materials to distance learners. Due to the shortage of learning 

materials, female learners are forced to make photocopies and enter extra cost to buy 

personal books; the situation which in turn brings unnecessary conflict in the family 

because of destructing the family budget. Other female learners can even wait for 

face-to-face session so that they can share their colleagues’ materials. This is due to 

the fact that other learners do not have budget to enter extra cost of buying books or 

making photocopies, the circumstance which badly affects their academic 

performance. 

Sometimes, others can decide to postpone and dropout from studies after proving 

failure to manage the unexpected situations of ODL programmes. These findings 

concur with those of Mlay (2013) in which it was argued that the OUT students were 

faced with the shortage and poor supply of the learning materials. In the case of this 

study, the situation is very likely to be caused by inadequate fund allocated in ODL 

programmes. Hence, a great call is placed to the IAE to create and innovate sufficient 

and relevant teaching and learning materials. This is expected to help learners in their 

whole learning process. The reason being other sources of learning materials may 

increase efficiency of adult learners in learning and widening up their mind by 

introducing current issues. 

4.3.2.3 Inadequate Library Services 

Accessibility of library services at the center plays a vital role in the appropriate use 

of learning materials (Mlay, 2013). The reason being they promote learning in 

distance education. With regard to library services, the study found that the visited 

centres had inadequate library services, especially center B. During interview, the 

ODL coordinator noted that:  

In our center, there is a library for full time students. So, even ODL 

learners can access it, but the problem is to center B where there is 

no library at all (Interview with administrator A – 4
th 

February, 

2020) 
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This was supported by one facilitator from center B by saying that: 

 There is no specific library in our center for students to access 

materials; hence, we normally advice ODL learners to visit private 

libraries – the situation which is difficult to majority of the female 

learners since they may lack time to visit libraries due to the nature 

of their gender roles (Interview with the facilitator in center B – 

20th February, 2020) 

The above views were also supported by female learners during FGD. One learner 

from center B had this to say: 

For center B, we are in a big trouble since there are no library 

services. Those owning smart phones and PCs can access materials 

electronically, something which brings challenge to the computer 

illiterate female learners like me (FGD center B – 19th February, 

2020) 

Another learner added that: 

In our center, there is no library at all. We usually use the TRC 

library which is very small with few books. Considering my 

responsibilities as a mother, I am lacking time to go to the private 

libraries (FGD center B – 19
th 

February, 2020) 

These findings indicate that female ODL learners were in a great demand of library 

services being placed within the ODL centers.  However, it is clear that the service is 

not adequately provided. As a result, learners from center B were highly depending 

on the nearby TRC library which was having few relevant books. Learners had to use 

alternative ways for acquiring extra materials such as laptops and smart phones 

through internet, whereby the gadgets were not owned by all learners and sometimes 

not friendly to the majority of female learners who were computer illiterate. It can be 

argued that the absence of library services may be one of the factors that demotivated 

females to join ODL programmes in center B. The reason being the absence of 

library around the center may create the use of extra time for them to travel far to 

access books in private libraries, the situation which is impossible to majority of the 

female learners since most of the time they are constrained with a lot of 

responsibilities hence lacking time to visit private libraries compared to their male 

counterparts. 
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These results echo those of Kamau (2012) who found that there were no reference 

books to distance learners in Botswana Open University. That is why he suggests 

that the ODL institution providers should assure ODL learners full access to the 

learning assets such as instructors, libraries, counsellors and other practical work 

equipment. For the case of this study, the challenge is caused by inadequate 

infrastructures which are highly associated with the shortage of fund (budget) in 

ODL programmes. Hence, it is the right time for the IAE to reconsider the 

establishment of more infrastructures in center B where library services can be 

placed. This is due to the fact that library services are of supreme importance in 

sustaining the learners’ educational goals. 

4.3.2.4 Inadequate Computer Skills 

Effective learning through ODL system is enriched with learners’ broader 

understanding of technology. ODL learners should be able to operate computer as 

well as internet which are very useful in their studies (Okopi & Ofole, 2014). 

However, the current study has found that computer illiteracy was a big challenge to 

majority of the female learners. Most of the female learners involved in this study 

were found to have inadequate skills to access online materials. Arguably, this 

challenge of technology is largely caused by the absence of computer gadgets in the 

ODL centers to the extent that facilitators were forced to facilitate ICT course 

theoretically, and not practically. On this aspect, one of the interviewed 

administrators had this to say: 

We have not fully integrated ICT in the teaching processes due to the 

absence of computer devices and internet for students to access extra 

materials during face-to-face sessions. If there is any issue which 

needs ICT facilities like computer, then the facilitators are bringing in 

their own laptops (Interview with Administrator A – 4
th 

February, 

2020) 

In the same line, when interviewed, one facilitator from centre A reported that: 

We have not yet integrated fully technological instructional methods 

because, in doing so, the IAE itself should own plenty of computers 

with full internet infrastructures in the centers (Interview with the 

facilitator, 23
rd 

February, 2020) 

Female learners from both centers had similar observations. During FGD, some of 

them commented that: 
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For those female learners who do not own laptop or smart phones like 

me, we are suffering since there is no other device to search materials 

apart from modules. If the computer gadgets were present at the 

institute, I could force to learn it (FGD center A – 9
th

 February, 2020) 

I am getting trouble because I do not know how to search electronic 

materials. Even when I am borrowing others’ laptops, I cannot use 

them unless I am being assisted by others (FGD center B – date? 

February, 2020) 

The findings suggest that there is a great technophobe challenge among female ODL 

learners. This is due to the fact that the centers had not fully integrated technological 

ways of teaching; instead, they were highly relying on print instructional materials 

(modules). These findings are connected with the argument presented in the 

conceptual framework of this study that an accessibility of technology has an 

influence on female ODL learners’ accessibility to diploma. Hence, this dissertation 

argues that inadequate computer skills among female learners in Morogoro have 

limited female learners’ access to education through ODL. Similar results were 

obtained by Musingafi et al (2015) who reported that ODL female learners in 

Zimbabwe were confronted with difficulties in accessing and using ICT as compared 

to males. This expands the digital divide rate and leads to inequality in education.  

Also, Gudhlanga et al (2012) found that most female adult learners in Zimbabwe 

Open University had no skills to operate computers in searching information. It 

should be noted that the importance of technology was insisted by Erickson and 

Noonan (2010). They argued that adults need a greater level of technological support 

for them to prosper in ODL courses.  The reason being that most of the time they 

study on their own while having inadequate books for reference. Therefore, they 

must own basic computer skills which would help them in searching online materials 

and type assignments to avoid unnecessary delays.  

It seems that such findings are not new in the ODL institutions. Similar findings were 

reported from the Open University of Tanzania by Bitegeko (2010) who found that 

majority of the OUT students had little computer skills and were not owning 

computers, the circumstance which created difficulties for them to access electronic 

materials. Similarly, Basaza (2010) reported that lack of technological devices and 

inadequate skills in using them is the common challenge in developing countries. 

Arguably, this might be the reason which made Mbatha and Naidoo (2010) insist that 
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distance learning centers must be well equipped with technological properties such as 

computers and internet. It is believed that such efforts may simplify adults’ learning 

process as they will have a wide area for accessing materials. This argument is in 

connection with what Famuyiwa (2011) noted in Nigeria that  teaching instructions 

in higher institutions were said to be easier due to the use of technology such as 

mobile phones, computers and PCs. However, this study notes that, while it is 

unavoidable to adopt current technologies in facilitating learners, printed materials 

remain dominant in distance learning. This is due to their flexibility, cost benefit and 

easy to be handled by learners in both rural and urban areas (Ray, 2019). The 

findings in this part are summarized in the table below: 

Table 4. 2: Instructional Related Challenges  

Challenge Center A Center B 

Inadequate teaching and learning materials 4 4 

Inadequate library services 2 6 

Ineffective attendance in face to face 

sessions and plagiarism tendency  

4 5 

Inadequate computer skills 5 6 

Source: Field Data, 2020 

4.3.3 Institutional Challenge 

The study sought to find out which challenges do face female ODL learners as a 

result of ineffective institutional support. The following challenges were mostly 

revealed by the participants of this study. 

4.3.3.1 Inadequate ODL Centers 

Study centers for learners in distance education are very essential since they support 

learners in face-to-face sessions as well as conducting their independent studies and 

group discussion. Centering on this notion to acquire the necessary information, the 

IAE officers and facilitators were interviewed. The question posed to ODLs’ 

coordinator was “Do you have enough ODL centers that would accommodate all 

needy people in the region?” and what do you think are the most challenging issues 

when establishing, organizing and running ODL programmes? In the obtained data, 

it was found that IAE had low number of ODL centers that were offering diploma in 
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the region since the coordinator confirmed to have only two study centers under her 

area of authority. In the interview, one administrator argued that: 

The available ODL centers in my area of jurisdiction are not enough 

to accommodate all needy people due to the fact that majority of the 

female learners are requesting for the establishment of more centers in 

their respective districts. However, the situation is a bit complex due 

to inadequate financial budget. If you increase centers, automatically, 

facilitators as well as other essential facilities should be increased 

(Interview with administrator A – 4
th 

February, 2020) 

Another administrator added that: 

The most challenging issue is inadequate fund because the allocated 

fund for ODL programmes from the IAE headquarters is not enough 

for the regular procedures. As a result, more centers could not be 

established to fulfill the female learners’ demands since the present 

ones are not reachable to majority of them (Interview with 

administrator B – 2
nd 

February, 2020) 

Confirming the information, during FGD, majority of the female learners strongly 

portrayed that there were few ODL centres that were offering diploma under the IAE 

in the region. The ODL clients, including females, are spread all over the districts in 

the region. One female learner reported that: 

There are few ODL centers in the region. That is why many females 

are not joining ODL because they stay far from the present centers. 

They are incapable to move from their distant places just for face-to- 

face sessions while leaving their families behind (FDG center A – 9
th 

February, 2020) 

Another learner added that: 

In fact, there are few centers in this region and not all female learners 

are from this area. Sometimes, others are traveling from near villages 

to attend face-to-face sessions; the situation which cannot be managed 

by all female learners and it demotivates them to join this mode (FGD 

center B – 19
th 

February, 2020) 

The findings clearly indicate that there were few ODL centers that were offering 

diploma in the region, the situation that made female learners place a great demand 

for the increment of ODL centers. This is due to the fact that the present centers were 

very far for some female learners to access them and they were not present in all 

districts. If the study centers are very far, in fact, majority of the females will fail to 

join ODL programmes. During face-to-face sessions, they will be needed to travel 
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and attend classes while leaving their families behind; the condition that cannot be 

managed by majority of the females since they are highly being depended on by their 

families. Consequently, they can decide to postpone studies or even drop out. Hence, 

the IAE should support its ODL learners by establishing more ODL centers in 

different districts around the region. This is expected to help female learners not to 

travel far distance from home to the study centers during face-to-face session. 

Although similar challenges can face males, it can be more critical to female learners 

due to the fact that they are obliged to handle many family responsibilities compared 

to males, the situation which cannot allow them to travel far from their families. So, 

the establishment of more centers will make them stay near their families and attend 

face-to-face sessions effectively because the distance from home to the study center 

will be reduced to a greater extent, and even the sense of isolation will be removed 

since they can regularly meet with their fellows; hence, they can be familiar and 

assist each other in academic issues.  These findings concur with Mlay’s (2013) 

findings in Tanzania where it was found that the OUT learners complained about the 

shortage of regional training centers. Similarly, the findings resemble those of Rashid 

and Rashid (2012) in Pakistan where it was reported that there was only one main 

campus with few sub-campuses in the Allama Iqbal Open University. In that way, it 

was impossible for them to establish their own study centers in the towns and cities 

within the country. To cover up the gap, the institute had to rent buildings from 

conventional and private institutes for establishing centers to assist its learners. That 

is the reason as to why Okopi and Ofole (2014) suggested that educational centers 

should be planned to sustain and enrich the educational goals and efforts of distance 

learners for the reason that they support learners in independent studies by several 

means of instructional technologies and social support.  In case of this study, the 

challenge was caused by inadequate financial budget in ODL programmes. So, it is 

clearly seen that inadequate budget makes further innovation impossible.  

Generally, it can be noted that the study centres should be established near learners’ 

locations within the region. This will guarantee support in their learning and promote 

their academic attainment in the sense that learners have place to meet and share 

their learning experiences through various materials and discuss challenging subject 

topics which ultimately help to strengthen their academic performance. 
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4.3.3.2 Inadequate Infrastructures 

In this study, it was found that IAE had inadequate infrastructures including classes 

to be used by ODL learners during face-to-face sessions.  The question asked was 

“what is the most challenging issue when establishing, organizing and running ODL 

programmes in the region? During the interview, one administrator asserted that: 

The most challenging issue is lack of infrastructure like class and 

library buildings especially in center B. So, I am forced to rent 

buildings from any government primary school, which is costly. 

Sometimes, the rented buildings are not comfortable for adult learners 

due to dirtiness and inadequate desks (Interview with administrator A 

– 4
th 

February, 2020) 

Female learners during FGD had similar views.  For instance, the learner from center 

B said that: 

There are no specific ODL class buildings for us to study 

comfortably. Even the present rented buildings are in bad condition 

since they lack a lot of facilities. For instance, the toilets are in bad 

condition (dirty); thus, we females can be in high risk of acquiring 

diseases when using them (FGD center B – 19
th 

February, 2020) 

The above quotations indicate that female learners are in a great demand of the 

increase of infrastructures such as class buildings with safety facilities. The findings 

are in opposition with the conceptual framework that guided this study, since it has 

indicated the presence of good infrastructures that will comfortably support the 

teaching and learning process of learners. The fact is that the low number of ODL 

centers can limit the opportunities for the majority of people to join ODL 

programmes. Also, renting classes which are not very conducive to adults can limit 

them to be good ambassadors of ODL programmes. The same results were attained 

by the IAE Rolling Strategic Plan of 2014/2015-2018/2019 which expressed that the 

IAE has shortage of infrastructures, which leads them to use rented buildings in some 

regions; the situation which is costly enough and out of their control.  

Moreover, the plan (in the preceding paragraph) further articulated that the IAE 

lacked consistent repairs, worth and documents that show possession rights of the 

IAE assets. This may also explain the reason behind the existence of inadequate 

infrastructures of the IAE in various regions. With similar sensitivity, Nyerere (2016) 
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found that the absence of suitable infrastructures was among the major challenging 

issues in Kenyatta University. Along the same vein, Volungeviciene and Szucs 

(2018) noted that the surrounding infrastructure should be well organized in such a 

way that they create an environment that motivates distance learners to persist in 

their studies, inspiring socialization and encouraging teamwork spirit among them. 

4.3.3.3 Inadequate Qualified Facilitators 

Facilitators are important in the ODL mode of learning since they support learners 

academically apart from the physical separation that exists. The presence of qualified 

facilitators makes ODL learners feel free from isolation tendencies which occur in 

their independent studies. However, during the interview and FGD, the study 

revealed that there was inadequate number of qualified facilitators in the ODL 

centers. This is because they are being taught by employed facilitators who are not 

enough to facilitate learners in both centers, the situation that made IAE hire part- 

time facilitators so as to cover up the gap. However, such part-time facilitators are 

perceived by learners as having low andragogic skills. During interview, one 

administrator had this to say: 

There are inadequate ODL facilitators in the centers due to the fact 

that IAE has not employed enough qualified facilitators who can also 

assist ODL learners; hence, the available facilitators are being shared 

by both centers. Sometimes, we are forced to employ part-time tutors 

from nearby colleges and secondary schools to cover up the gap 

(Interview with administrator A – 4
th 

February, 2020) 

Verifying the above information, one facilitator from center A said: 

 In fact, we are about 26 tutors who are directly employed by the IAE, 

but we have a huge workload of teaching both full time certificate and 

diploma students and we have to divide among ourselves to facilitate 

ODL learners. Looking at the condition, we are not enough to deal 

with ODL learners effectively since just few of us can attend the face-

to-face sessions, while others are concentrating on full time students 

(Interview with the facilitator – 23
rd

 February, 2020) 

Another facilitator added that: 

We are few in number compared to the present workload.  That is 

why the institute has hired part-time facilitators to cover up the 

missing gap. So, we are just exchanging tutors for facilitating ODL 

learners from one face-to-face session to another (Interview with the 

facilitator, 24
th

 February, 2020) 
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Similarly, during FGD, female learners had the same view. In center A, one female 

learner said: 

We do not have enough qualified tutors because some courses are 

being taught by part-time tutors who have low andragogic skills. 

Thus, they are incapable in handling adults (FGD Center A – 9
th

 

February, 2020) 

Another learner from centre B claimed that: 

There are no enough facilitators since many of them are part-timers. 

The center A learners might be advantageous for being taught by the 

on-campus facilitators who are also dealing with conventional 

diploma students (FGD Center B – 19
th

 February, 2020) 

The above quotes suggest that the IAE had inadequate qualified tutors. That is why 

ODL learners were being facilitated by both trained personnel and part-time teachers 

(with low andragogic skills). This argument of inadequate facilitators is in opposition 

with the conceptual framework which indicates the presence of enough qualified 

facilitators for the learners to get qualified knowledge. These findings suggest the 

need for the IAE to train more facilitators in order to cover the gap. It is argued 

herein that qualified facilitators may be able to facilitate well the course content, 

involve learners in decision making as well as promote positive communication to 

and from learners thereby making distance learners feel loved and supported by the 

institution (Simpson, 2013).  

The shortage of qualified staff is not a new finding; the same is appreciated by the 

IAE Rolling Strategic Plan of 2014/2015-2017/2018 (IAE, 2008) which notes that 

the IAE has insufficient trained facilitators. It calls for skills constructing 

programmes amongst staff members in order to create their competence. Although 

Msoroka (2018) studied a different aspect of adult education field, he also noted the 

shortage of qualified facilitators and called for professional development among the 

facilitators. The findings of the current study contradict with Kamp’s (2011) 

argument that adult facilitation is a professional work which entails special 

knowledge; not any individual can train adults in effective ways. Table 4.3 presents a 

summary of the institutional related challenges. 
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Table 4. 3: Institutional Related Challenges 

Challenges Center A Center B 

Inadequate ODL centers 5 6 

Inadequate qualified facilitators 2 3 

Inadequate infrastructures 2                 7 

Source: Field Data, 2020 

4.4 Suggested Solutions of Eliminating the Challenges 

Among the key objectives of this study was to suggest the possible solutions that 

could eliminate challenges facing female learners in pursuing their diploma 

education through ODL. The objective was complemented by the following question: 

How can the challenges facing female ODL learners in accessing diploma education 

be eliminated? In view of the challenges highlighted in the previous objective, 

several suggestions were provided by female learners, administrator and facilitators 

on how to address them. The study revealed that majority of the participants’ 

responses focused on strategic advertising of ODL programmes, employing ICT in 

the teaching and learning process, increasing ODL centers in the region, increasing 

courses, employing more qualified facilitators, establishing more own infrastructures, 

expanding ODL budget as well as considering ODL mode of education by the 

government. These suggestions were revealed by all groups separately. In the 

interview, one administrator had this to say: 

My comments on ODLs’ future include the following: IAE should 

make efforts of owning necessary infrastructures like classes, libraries 

and computers for students to study comfortably. Moreover, many 

courses should be generated so as to accommodate many people 

because, presently, there are educational related courses and art 

courses only. For those who prefer science courses, they miss the 

chance to join ODL (Interview with the administrator A – 4
th 

February, 2020) 

She went on clarifying that: 

IAE should expand ODL budget, which would help to establish more 

ODL centers; employing facilitators since the salary will be assured; 

and establishing and maintaining teaching and learning 

material/facilities 
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Another administrator when interviewed separately had this to say: 

I think there should be an increment of regional resident tutors at least 

two per region. This will reduce the workload and make the running 

of ODL easier. Also, the government should recognize the presence of 

the ODL mode of education and put it into consideration since its 

products are more functional to the government rather than IAE itself 

(Interview with administrator B – 2
nd 

February, 2020) 

This was strongly supported by facilitators during the interview session. One 

facilitator from center A claimed that: 

I think the integration of ICT in the teaching and learning process 

should be emphasized because it will help ODL learners not only in 

searching and reading more relevant material apart from module but 

also sending assignment, asking academic support from facilitators 

and receiving feedback on time (Interview with the facilitator –  20
th 

February, 2020) 

In center B, one facilitator said that: 

On my side, ODL programmes should be more marketed (advertised). 

This will help more individuals to get information about ODL, hence 

acquiring more clients (Interview with the facilitator – 24
th 

February, 

2020) 

 During the FGD, female learners were not behind in supporting their facilitator’s 

views. For instance, one learner from center A said that: 

In future, ODL programmes should be more advertised through social 

media and ICT because many people do not know about ODL 

especially in remote areas. Also, men should be kept aware of the 

importance of professional growth through ODL to their wives. This 

will motivate them to provide full support to their wives’ studies 

(FGD center A – 9
th 

February, 2020) 

The other learner added that: 

We female learners should be taught how to manage time so as to 

accommodate family duties, work and studies at the same time. Also, 

the government should allow us to access loan from HESLB so as to 

afford tuition fee (FGD center A – 9
th

 February, 2020) 

In center B, one female learner said that: 

 I think the face-to-face session should be increased because there are 

many activities to be accomplished in that time. Moreover, females 

should be emphasized on the advantage of ODL programmes so as to 

remove fear and give them confidence. Also, more facilitators should 

be trained to reduce the present workload and the teaching and 

learning materials should be increased. Apart from that, more ODL 
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centers should be established so as to make many females join ODL 

in their areas and escape the bus fares of going too far during face-to- 

face meetings (FGD center B – 19
th 

February, 2020) 

The quotes suggest that the presence of all necessary teaching and learning resources 

in the ODL institution can make ODL learners, including females, excel 

academically. This includes the presence of enough ODL centers with good 

infrastructure, such as buildings, in which classes, library, computer lab and internet 

services can be established. Moreover, enough qualified facilitators, sufficient 

teaching and learning materials, and strong information sources (advertisement) 

about ODL programmes should be kept forward for the ODL programmes to excel.  

Also, the call for community awareness is of paramount importance since it will 

yield enough support towards the females’ education access through ODL. Similar 

findings were reported by the study of Nyerere (2016) in Kenya. It was found that 

creating awareness concerning ODL programmes to different stakeholders, preparing 

more qualified tutors and providing additional learners’ support services were most 

rated strategies suggested by learners for improvement of ODL programmes. This 

was followed by consistent face-to-face setting and increasing fund in ODL.  

Moreover, Rashid and Rashid (2012) in Pakistan reported that the placement of 

adequate fund and library facilities, as well as setting enough modern technologies is 

of paramount importance for development of ODL. In line with this, Ncube and 

Mudau (2016) in Zimbabwe obtained similar findings. It was found that the ZOU 

learners demanded the Zimbabwean government to subsidize females’ higher 

education. The institute itself should provide scholarship to female learners and 

clarify clearly what the ODL programmes entail. Even the study of Chawinga and 

Zozie (2016) in Malawi indicated similar findings. It was found that the students 

urged the government to provide soft loans which could sustain distance learners to 

pay tuition fee and other academic expenses. Furthermore, the institute should 

establish more satellite centers in each district and market ODL by spending more 

media channels. This could be expected to make people aware of the ODL 

programmes which in turn would bring more clients to the programmes. 
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4.5 Summary of the Chapter 

The chapter has presented and analyzed the study findings regarding the perceptions, 

challenges facing female learners in accessing diploma education through ODL and 

possible solutions in eliminating such challenges. Regarding perceptions, females 

had positive perceptions towards ODL. This is due to the fact that, to the large 

extent, they were satisfied with the benefits of ODL programmes and provisions 

offered by IAE in ODL programmes. Few of them had negative perceptions 

concerning time, teaching and learning materials, and priority of ODL by the 

government. Another significant matter revealed in this chapter is associated with 

challenges facing female learners in the ODL context. These challenges ranged from 

individual, instructional and institutional challenges. In eliminating these challenges, 

the participants suggested various solutions, namely: integrating ICT in the teaching 

and learning process; increasing ODL centers, qualified facilitators, teaching and 

learning materials, ODLs’ budget; and asking more government consideration in the 

ODL system whereby a great emphasis was made for the government to give priority 

in ODL programmes by increasing its budget. This is expected to help the ODL 

institution providers to deliver programmes effectively if the resources will be well 

utilized. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter presents the summary of the study, conclusion as well as 

recommendations for action and for further research.  The summary is provided 

regarding perceptions, challenges and suggested solutions towards female access to 

diploma education through ODL. The chapter provides general overview of the 

whole study, underlining the main issues as well as findings which emerged from the 

collected data. All these enabled the researcher to make rational conclusion and 

recommendations on various issues. 

5.1 Summary of the Study 

This study aimed at finding out the perspectives of female learners in accessing 

diploma education through ODL. The study purposely aimed at answering three 

main research questions: firstly, how do female learners’ perceive their 

accessibility to diploma education through ODL? Secondly, what are the challenges 

confronting female learners in accessing diploma in the ODL context? And thirdly, 

how can the challenges facing ODL female learners in accessing diploma education 

be eliminated? Liberal feminism and distance education theories were the ones which 

guided and illuminated the findings of this study to its sensible conclusion. The 

literatures used in this study were chosen regarding the three objectives, namely:  to 

examine the perceptions of female learners in accessing diploma education through 

ODL, to explore the challenges facing female adult learners in accessing diploma 

education through ODL and to suggest possible solutions to address challenges 

facing ODL’s female learners at the diploma level. 

Qualitative research approach together with phenomenological (hermeneutical) 

design were employed in this study. Locationally, the study was conducted in 

Morogoro region in Tanzania. Three data collection instruments (semi-structured 

interview, focus group discussion and documentary review) were employed. SSI was 

used to collect views from the IAE administrators and ODL facilitators in the 

selected centers. To female ODL learners, the FGD was utilized. In addition, 

essential documents available from IAE official administrators and facilitators 

connected to this study were reviewed. A total of 14 female ODL learners’, two IAE 
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administrators and six ODL facilitators were chosen as participants in this study. 

Moreover, one resident tutor was involved as the main informer. This is because 

he/she was endowed with necessary information concerning with ODL programmes 

that offered great contribution to the success of this study.  

The findings attained in this study have been classified into numerous themes, 

namely: perceptions of female learners regarding ODL programmes whereby both 

positive and negative perceptions were identified; challenges facing female learners 

in pursuing diploma education in which the themes were in three categories ( 

individual challenges, instructional challenges as well as institutional challenges); 

and finally, general suggested solutions towards the observed challenges. 

Additionally, various sub-themes which emerged were well explained along with the 

main themes and were justified accordingly. 

Nevertheless, the first research objective focused on examining the perceptions of 

female learners in accessing diploma education through ODL. Majority of the female 

learners showed positive perceptions towards education access through ODL since 

most of their responses indicated that the ODL mode was vital and helpful for them 

to upgrade their education. This reveals that their positivity was associated with the 

benefits of ODL programmes. In fact, the benefits of ODL programmes are what 

motivated many females to join the programmes. These benefits ranged from the 

flexibility of ODL, low cost of programmes to the accreditation process. Moreover, 

they were not disappointed by the entry qualification criteria and the females’ 

participation rate in ODL programmes. This is due to the fact that majority of them 

were highly satisfied with pursuing education through ODL and they did not regret 

their decision. 

The higher satisfaction of females regarding ODL programmes is good evidence that 

ODL is a good mode for females to access diploma education because it provides an 

ample time for females to deal with multiple responsibilities while upgrading their 

education at the same time. Hence, this is a great call for the government, private 

education sectors, NGOs and the community as a whole to consider ODL as the 

training mode which provides reliable education just like the conventional system. 

The little negativity from participants was taken as a challenge for the fulfillment of 
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the second objective of this study. During investigation, different challenges were 

revealed by the participants. The most individual challenges included: financial 

constraints, multiple responsibilities, inadequate time management skills and less 

confidence. On the other hand, the instructional challenges were: ineffective face-to-

face attendance and plagiarism, inadequate teaching and learning materials, shortage 

of library services and inadequate computer skills. Along the same vein, the most 

extreme institutional challenges included: inadequate ODL centers, infrastructures, 

qualified facilitators, face-to-face sessions and information about ODL programmes.  

All the mentioned challenges hindered the success of distance learners in the selected 

ODL centers.  

Similarly, the researcher aimed at seeking the participants’ views on what should be 

done to eliminate the observed challenges. Majority of the participants suggested 

various solutions, namely: strategic ODL marketing; increasing qualified facilitators, 

teaching and learning materials, ODL budget; as well as full integration of ICT in 

ODL programmes.  

5.2 Conclusions 

Open and distance learning is fast spreading and its importance is well recognized by 

people in different countries worldwide. In Tanzania, there is a great demand for 

higher education among people since many of them are now secondary certificate 

holders; hence, they need to upgrade their educational level. Unexpectedly, they 

cannot do so due to high competition in conventional higher education institutes; the 

situation that necessitates the backup mode of education in order to fulfill these 

people’s demands. This makes ODL gain more popularity among people in Tanzania 

since it is flexible in providing a wide access to higher education. Regarding this 

study, majority of the females had acquired opportunity to access diploma education 

through ODL since they found difficulty to engage in studies through the 

conventional system due to its rigidity, costliness and other reasons. This is evidently 

seen from their perceptions towards ODL programmes, which were quite influenced 

by the flexibility of ODL programmes. Moreover, the participants’ perceptions about 

provisions offered by the IAE in ODL programmes, to a large extent, showed 

satisfaction. This indicates that there are great opportunities for females to access 

diploma education through ODL. 
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Apart from that, there were minor issues with which the participants had pessimistic 

views. These included the challenges regarding facilitators, learning materials, ODL 

centers and library services, just to mention a few. The absence or inadequacy of 

such referred resources can destroy the status of ODL programmes and hamper the 

learning progress of distance learners in the selected centers because ODL learners 

themselves act as ambassadors in advertising ODL in their localities. If the 

provisions offered by IAE are not satisfactory, then the ambassadors are in the great 

place of destroying the IAE reputation. So, the IAE should improve the demanded 

resources for ODL to shine like the conventional mode. Taking various actions 

regarding ODL’s improvement will help to equip learners with skills, knowledge and 

competencies important for them to suit in various places after programmes 

completion. This is due to the fact that the quality of education is normally associated 

with the availability of resources in the institution. 

 Generally, female learners are eager and willing to upgrade their education through 

ODL. However, ODL programmes do not receive priority from the government and 

other education stakeholders despite its helpfulness in enabling people to access 

education easily. Therefore, for the ODL programmes to be given priority, various 

strategies should be done, namely: pleading the government to reconsider it during 

fund allocation to the IAE; begging the government, NGOs and private sectors to 

provide support in building infrastructures such as library and classrooms; and 

making agreement with different educational sectors that will help in supplying 

technological gadgets such as computer and internet services. This will help learners 

acquire and strengthen their computer application skills that will enable them search 

materials and simplify their learning process, thus receiving competent graduates 

who are useful in various economic and educational sectors, and the community at 

large. 

5.3 Recommendations 

Centering on the findings of the present study, this part offers recommendations 

which are represented in two categories: recommendations for action and 

recommendations for further research.  
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5.3.1 Recommendations for Action 

On the basis of the main findings of this study, the following areas are suggested for 

the improvement of ODL programmes: 

i.  The government should establish national ODL policy. This will invite the 

Ministry of Education, Science and Technology (MOEST), and all ODL 

institution providers such as the OUT and IAE. The common decision 

formulated through this partnership will result to strong ODL policy that will 

guide the implementation of ODL programmes. The suggestion comes as a 

result of poor understanding of ODL policy to majority of female ODL learners 

who were the main participants of this study. 

ii. The government, NGOs, private sectors and ODL institution providers should 

organize a strong campaign to increase peoples’ awareness on the importance 

of female access to higher education. This is expected to help husbands to 

know their part in contributing support towards their wives’ education. This 

comes due to the complaints from female ODL learners that they were not fully 

supported by their husbands academically. 

iii. The IAE should increase ODL courses, especially science subjects, and courses 

which reflect the clients’ environment. Although females did not complain 

about the available courses which many of them were art, the absence of 

science courses might make the IAE miss clients who preferred those courses. 

Moreover, the aim of Adult Education is to not only provide education but also 

to make a person self-reliant.  This necessitates the courses that reflect real 

environment. This is expected to motivate many clients to join ODL 

programmes and restore back the reputation of the IAE as it was famous during 

the Mwl. Nyerere’s leadership. 

iv. There is a need of increasing the budget of ODL programmes. This is expected 

to help in running and effectively implementing ODL programmes. 

Throughout the findings, shortage of fund (budget) has whispered to majority 

of the participants. In fulfilling this demand, the MOEST should cooperate 

with the IAE to find out strategic sources of acquiring and allocating fund. 

v. There is a need for the government to put its priority in the ODL mode of 

learning as it does in the conventional mode. This may be possible by 

increasing government subvention fund to the IAE that might enable it place 



82 

more fund into ODL programmes. Moreover, the government should offer 

enough land to the IAE in each region so as to enable the establishment of 

more infrastructures necessary for ODL learners to feel comfortable in their 

studies. 

vi. Given the fact that female ODL learners complained about part-time facilitators 

who lacked andragogy skills, there is a need for the IAE to train more 

facilitators who will qualify to handle adult learners instead of filling the gap 

by using part-time facilitators. This can be possible if the IAE will decide to 

sponsor their diploma and degree students for further studies and later come 

back to work as the IAE staff members. This is expected to provide better 

utilization of the allocated fund since more qualified staff will be employed by 

the IAE itself instead of paying part-time facilitators who are not permanently 

employed by the IAE. 

vii. There is a need for the IAE to construct more physical infrastructure such as 

buildings for library, classrooms, computer lab as well as internet gadgets. This 

is expected to provide conducive environment for distance learners. 

viii.  The IAE should put more efforts of convincing the government, private sectors 

and NGOs to assist them in equipping necessary teaching and learning 

facilities. This is expected to facilitate effective teaching and learning process. 

ix. There is a need for the IAE to fully integrate ICT in the teaching and learning 

process. This is possible if they will initially keep in place the necessary ICT 

infrastructures around the ODL centers such as computers and internet 

services. This is expected to motivate learners in using ICT gadgets hence 

boost up their computer skills. In doing so, the teaching and learning process 

will be simplified since computers will offer a two-way communication 

between facilitators and learners. Moreover, the availability of technological 

assets is expected to simplify ODL programmes’ advertisement, sending and 

receiving assignments, and other academic works. This will avoid unnecessary 

delays of feedback to students. 

5.3.2 Recommendations for Further Research 

i. Another research can be done to compare the way ODL programmes are being 

provided in various institutions; for instance, between IAE and OUT. This is 
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expected to help in identifying the strengths and weaknesses of each institution, 

hence being able to correct the mistakes and strengthen the provision of ODL 

programmes for the sake of future ODL learners. 

ii. Most of the ODL clients are employed; hence, they seek to upgrade their 

education in various life angles. So, there is a need for researching on which 

courses reflect their real contexts. This is due to the fact that providing the 

same courses that differ across the class level might be the action of 

emphasizing more brainstorming capacity rather than application, the action 

that produces incompetent workers in the application of the received 

knowledge. What is needed is to find out which courses should be included in 

ODL programmes that produce immediate results in the society. This will help 

clients cope up with the situation and be able to apply the gained knowledge in 

problem solving. 

iii. More research is needed for comparing the trained facilitators’ competence and 

the untrained ones (part-time). This is expected to help in knowing part-time 

facilitators’ competencies and being able to find out the strategic ways of 

helping to acquire andragogic skills. This is due to the fact that the trained 

facilitators have passed through various adult education courses, while part- 

time facilitators have not received these courses though they might be 

competent in the teaching process.  
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APPENDICES 

Appendix A: Informed Consent Form 

Dear participants,  

I am Rehema Msamada, a master’s student at the University of Dodoma (UDOM). 

Currently, I am conducting a research on Female Access to Diploma Education 

through Open and Distance Learning: A Case of the Selected Adult Education 

Centers in Morogoro Region. This is a part of the requirements for the award of the 

master degree of arts in education. The main objective is to explore the female 

accessibility to diploma education through ODL whereby their perceptions, 

challenges and solutions are thought from the study participants. 

You are kindly asked to voluntarily participate in this research as you are potential 

ODL stakeholders. To accomplish this, you will have to present your views, 

opinions, suggestions and recommendations through either Focus Group Discussion 

or interview which will take at least not more than one hour. Moreover, more 

information on this matter will be supplemented by documentary review. 

For the issue of saving time and collecting the required information, the conversation 

will be recorded (on your wish). However, the information will be kept confidential 

and will be used for academic purposes only. Neither your names nor status will be 

revealed when finalizing the report. Also, you are willingly asked to participate in the 

study or withdraw from it at any time. Therefore, you are kindly asked to give your 

consent by committing yourself through giving your names, phone numbers and 

signatures to show that you are well informed and you have accepted to participate in 

this study.          

 Participant’s name………………………………Signature…………………… 

Researcher’s name……………………………….Signature…………………… 
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Appendix B: Data Collection Instruments 

Appendix B1: Interview Guide 

Interview Guiding Questions for ODL Facilitators 

Dear Participants,  

I am Rehema Msamada and this research is conducted only to meet academic 

purpose as a part of completing the master degree programme at the University of 

Dodoma. She is obliged to prepare a dissertation in order to finalize her studies. The 

researcher aims to explore the accessibility of female adult learners in pursuing 

diploma education through Open and Distance Learning (ODL), taking Morogoro 

adult education centers as a case. The research intends to come up with 

recommendations for further actions with the aim of improving female adult 

learners’ situation in undertaking their studies through ODL. Hence, your full 

participation is highly needed. 

Demographic information 

Gender………………………. 

Age group….20-25 years (    ), 25-30 years (     ), 30-35years (     ) and 35+ (      ) 

Educational qualification….Master degree (      ), Bachelor degree (     ) 

Years of experience at work…………………………….  

         Questions 

1. What do you think are the motivational factors leading females to join ODL 

programmes? 

2. How many ODL centers offer diploma in your region? 

In your opinion, are the centers enough to accommodate all needy people in 

the region? 

3. Which courses are being provided to diploma ODL learners? 

4. How do you inform people on the opportunities offered by the IAE in ODL 

programmes? 

5. What are your comments on the accessibility of teaching and learning 

materials? 
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6. In your opinion, what is the ratio between males and females in ODL 

programmes? 

7. How many times do you meet with ODL learners for face-to-face session per 

year? 

8. What do you think are the challenges facing female adult learners in pursuing 

diploma through ODL? 

9. What are the most challenging issues when supporting female ODL learners? 

10. Are there any technological methods used to facilitate diploma ODL 

learners? 

11. What are your general comments for the future development of ODL in 

Tanzania? 
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Interview Guiding Questions for the District Adult Education Officer 

Dear Participant,  

I am Rehema Msamada, a student at the University of Dodoma. I am currently 

undertaking a research activity on Female Access to Diploma Education through 

Open and Distance Learning: A Case of the Selected Adult Education Centers 

in Morogoro Region. This research is only a part of the accomplishment of my 

master’s degree. So, this interview is meant for gathering relevant information for the 

research in order to meet the stated purpose. Be confident that the information that 

you give will be treated confidentially and will be limited to this purpose only. The 

researcher appeals to your cooperation and willingness to provide correct and valid 

information. 

Demographic Information 

Gender…………………………………………. 

Age group….25-30 years (      ), 30-35 years (       ), 35-40 years (    ), 40+ (     ) 

Educational Qualification…..PhD (    ), Master’s degree (     ), Bachelor degree (   )   

Years of experience at work…………………… Date………………………… 

Questions 

1. What do you think are the motivational factors leading females to join ODL? 

2. How many ODL centers offer diploma in your administrative area? 

3. In your opinion, are the centers enough to accommodate all needy people in 

the region? 

4. Which courses are being provided to ODL learners at the diploma level? 

5. How do you inform people on the available opportunities offered in ODL? 

6. As one of the IAE administrators, what can you comment on the available 

teaching and learning materials in ODL centers? 

7. What are your comments on the facilitators’ number and their teaching 

competence? 

8. Which criteria are you considering when selecting diploma learners in ODL? 

9. In your opinion, what is the ratio between males and females in ODL 

programmes? 
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10. How many times do ODL learners meet with facilitators for face-to-face 

session per year? 

11. What do you think are the challenges facing female adult learners in pursuing 

diploma through ODL? 

12. Are there any technological methods used to facilitate diploma ODL 

learners? 

13. What do you think are the most challenging issues in administrating ODL 

programmes in your area of jurisdiction? 

14. What are your general comments for the future development of ODL in 

Tanzania? 
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Interview Guiding Questions for the Regional Resident Tutor 

Dear Participant,  

I am Rehema Msamada, a student at the University of Dodoma. I am currently 

undertaking a research activity on Female Access to Diploma Education through 

Open and Distance Learning: A Case of the Selected Adult Education Centers 

in Morogoro Region This research is only a part of the accomplishment of my 

master’s degree. So, this interview is meant for gathering relevant information for the 

research in order to meet the stated purpose. Be confident that the information that 

you give will be treated confidentially and will be limited to this purpose only. The 

researcher appeals to your cooperation and willingness to provide correct and valid 

information. 

Demographic Information: 

Gender………………………………….. 

Age group…25-30 years (      ), 30-35 years (      ), 35-40 years (     ), 40+ (     ) 

Educational qualification…PhD (     ), Master’s degree (     ), Bachelor degree (     ) 

Years of experience at work…………………… Date……………………......... 

Questions 

1. What do you think are the motivational factors leading females to join ODL? 

2. How many ODL centers offer diploma in your administrative area? 

3. In your opinion, are the centers enough to accommodate all needy people in 

the region? 

4. Which courses are being provided to ODL learners at the diploma level? 

5. How do you inform people on the available opportunities offered in ODL? 

6. As one of the IAE administrators, what can you comment on the available 

teaching and learning materials in ODL centers? 

7. What are your comments on the facilitators’ number and their teaching 

competence? 

8. Which criteria are you considering when selecting diploma learners in ODL? 

9. In your opinion, what is the ratio between males and females in ODL 

programmes? 
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10. How many times do ODL learners meet with facilitators for face-to-face 

session per year? 

11. What do you think are the challenges facing female adult learners in pursuing 

diploma through ODL? 

12. Are there any technological methods used to facilitate diploma ODL 

learners? 

13. What do you think are the most challenging issues in establishing, organizing 

and running ODL programmes in your area of jurisdiction? 

14. What are your general comments for the future development of ODL in 

Tanzania? 
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Appendix C: Focus Group Discussion with Female ODL Learners 

Introduction 

 Dear participants,  

I am Rehema Msamada, a student at the University of Dodoma. Currently, I am 

engaged in a research activity on Female Access to Diploma Education through 

Open and Distance Learning: A Case of the Selected Adult Education Centers 

in Morogoro Region. Your active participation in the discussion counts most for the 

accomplishment of this study. Be free and confident to give your opinions. You are 

welcome! 

Demographic Information 

Marital Status……………………………. 

Gender…………………………………….. 

Age group…20-25years (    ), 25-30 years (    ), 30-35years (     ), 35+ (     ) 

Educational background… Form Six (          ), Teaching Certificate (           ) 

Questions 

1. What motivated you to pursue diploma education through ODL? 

2. What are your comments on the available ODL centers in the region? 

3. What are your opinions on ODL courses being offered at the diploma level? 

4. How do you perceive your accessibility of pursuing diploma through ODL? 

5. How were you informed on the opportunities offered by the IAE through 

ODL? 

6. What are your opinions on the available teaching and learning materials/ 

facilities? 

7. What are your comments on the number and competence of ODL facilitators? 

8. What are your comments on the criteria used for selecting diploma ODL 

learners? 

9. What can you comment on the ratio between females and males in your 

class?  

10. Which challenges are you facing in pursuing diploma studies through ODL? 
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11. How many times didn’t you attend class session and what caused the 

situation? 

12. In your opinion, what do you think are the factors for the majority of 

women’s failure to join ODL programmes? 

13. Do you have equal opportunities with males in contributing views concerning 

academic activities in class sessions? 

14. In your opinion, are there any technological methods used by facilitators to 

assist you in your studies? 

15.  How many times do you meet with facilitators for face-to-face session per 

year? 

16.  In your opinion, are they enough to fulfill your educational goals considering 

the workload imposed in it and your gender roles? 

17. What are your general comments for the future development of ODL in 

Tanzania? 
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Appendix D: Documentary Review Matrix 

Document Type Information to be Accessed 

Admission Register Trend of enrollment 

Attendance Register Trend of dropout and completion rate 

The IAE Prospectus Fee structure, assessment and 

certification procedures, description of 

ODL courses,  accreditation and module 

profile 
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Appendix E: Research Clearance from the University of Dodoma 
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Appendix F: Research Permit from Morogoro Region 
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Appendix G: Research Permit from District Administrative Office  
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Appendix H: Research Permit from Morogoro Municipal Council  

 


